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Section I: Resource Allocation Review and Goal Identification 

Reimagining the use of talent, time, resources, and a combination thereof is an essential part of the Blueprint for Maryland’s Future, and 
a necessary component in supporting school improvement. The Every Student Succeeds Act also obligates us to critically evaluate 
where resource inequities–the misalignment of resources to the real areas of need–have caused gaps in school performance and left 
critical needs unaddressed or under-addressed.  

These CSI plans are the mechanism for detailing how we will recognize, address, and rectify those inequities–with support and collective effort from 

Central Offices, from MSDE, from Community Members and Partners–in order for students and schools to be successful. These foundational 

elements are core components in the CSI Implementation Plan and all schools are required to consider, respond, and expand on opportunities at the 

school level for reimagining and accurately realigning the use of talent, time and resources. you work through the guidance and questions in this plan, 

stay focused on how these structures can be more equitably aligned to advance the achievement of students in your identified low-performing 

Student Group.
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Inequity Analysis: Talent 

PERSONNEL STRUCTURE 

Ensuring that students are provided with the best possible option for instruction, identify areas where prior-year data outcomes informed a staffing 

decision, and name any additional supports or monitoring associated with those data-driven moves. Give your rationale for core staffing positions. 

Clarify targeted blocks where coteaching can be observed.  

Upload: Organizational chart (identify grade band structure and supports, leadership supporting committees and teams, in addition to leadership model), 
Staffing Roster (all full-time, part time, and contractual staff) 

STAFFING DISPARITIES 

Access to a well-rounded curriculum and credit for completion of a well-rounded curriculum are two areas evaluated on the Maryland State Report 
Card. When considering staffing for the upcoming school year, identify any vacancies by grade level and subject. Share your plan to ensure that state 
assessed content is taught by a certified teacher or conditionally-certified teacher, or a qualified long-term substitute. Clarify the number of out-of-
classroom positions and the plan to leverage them for Math, ELA, Science, and Social Studies.  
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CORE PARTNERS IN THE WORK 

Identify core partnerships that support your school community based on the school’s identified needs. Share how partners can support school goals 
including the number of individuals directly connecting to your school because of the partnership. 

Name of Partnership Area of Support Goal Describe Support 
Persons Directly  

Involved 

(Ex. Northrop Grumman)  
(Ex. STEAM and Family Support) (Ex. Support STEAM 

programming and involvement) 
(Ex. STEAM Family nights, 
STEAM Fest, and funding for 
extended day learning 
opportunities) 

(Ex. Person Y from Northrop with 
our Science Coach) 
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Inequity Analysis: Time 

EFFECTIVE SCHEDULING 

Where has your team previously missed opportunities to maximize instructional time, and how will you shift your use of time in future daily activities? 

Share key components in your master schedule and grade level schedule. Clarify how the master schedule was designed to reflect these needs. 

Upload: Master Schedule, Grade-Level Instructional Schedule (clear expectations for time blocks and identification of small group and intervention learning 
opportunities should be evident). 

TIME SUPPORTING INSTRUCTION  

How are the schedules of all out-of-classroom personnel focused on student achievement? Describe how and when leadership observes, gives 

feedback, co-plans, and co-teaches with teachers. Ensure your school year calendar shows any events or activities that alter the instructional day. 

Upload: School Calendar (reflecting any events or activities altering the instructional day), Professional Development Plan (integrating action steps and 
professional development across this plan's 3 goals). 
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FAMILY ENGAGEMENT SUPPORTING INSTRUCTIONAL TIME 

Describe your strategy for engaging families around the critical resource of students’ time in school (attendance, tardies, early dismissals, etc.) Who 

will lead engagement efforts, and how will they be ongoing? How will you track success? 

TIME AND STRATEGIES FOR SUPPORTING A SAFE AND LEARNING-FOCUSED SCHOOL CULTURE 

Share an overview of how a safe, learning-focused school culture will be supported at key transition points in the day: Morning Entry, Lunch, and 

Dismissal. Clarify how non-teaching staff will be leveraged. Consider leveraging staff with formal authority in key areas, transition times, and for lunch 

coverage as needed to ensure a positive school culture. 

Upload: Entry/Exit Post Plan 

ACCESS TO WELL-ROUNDED CURRICULUM 

If your school did not receive 100% of points possible in the Access to Well-Rounded Curriculum component of the Maryland Report Card, describe 

below your plan to ensure that all required courses are offered. 
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Inequity Analysis: Resources 

MONEY 

After analyzing possible inequities in how school-based resources were previously allocated, what changes have you made to how funds will be spent 

so that they align better to core identified needs? Give the rationale for any funding allocations that will remain in place. 

TEACHER SUPPORT 

How are resources being leveraged to support teacher retention and development? 

OPPORTUNITIES FOR UNIQUE PROGRAMS  

Share information on any unique programs being developed to support your students. What resources will be available to support the development of 

this program? 
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Leveraging Concentration of Poverty Grant Funding 

CONCENTRATION OF POVERTY GRANT (CPG) COMMUNITY SCHOOLS 

Is your school the recipient of a CPG Personnel Grant 
this school year? (if you answer “No,” skip to page 
12)? 

Does your school currently have a Community School 

Coordinator and a professional Health Care 

Practitioner? 

Is your school the recipient of a Concentration of 

Poverty Per-Pupil Grant this school year? If yes, 

which year of eligibility? 

COMMUNITY SCHOOL COORDINATOR 

 Summarize how your Community School Coordinator contributes to the overall school improvement effort at your school. 
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USE OF PER-PUPIL CONCENTRATION OF POVERTY GRANT FUNDS (YEAR 1 OR 2) 

 Based on your Community School Needs Assessment and Implementation Plan (if applicable), what wraparound services or other supports will assist 

in helping students, families, and the community thrive? Share how resources including partnerships, CPG funds, and other community resources will 

be leveraged in support of your CSI School Implementation Plan Goals. 

USE OF PER-PUPIL CPG FUNDS (YEAR 3 OR MORE) 

If you have received CSI Per-Pupil Grant Funds for three or more years, please provide details around your continuous improvement efforts when 

utilizing these funds. 

ATTENDANCE AND CULTURE SUPPORTS 

Describe any investment your team has made to cultivate a welcoming environment that promotes a sense of belonging amongst all stakeholders. Are 

there staffing considerations that can support this effort? Are there any specific programs or community partners that can support this effort? How 

will CPG funds be used to support these two areas? 
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Goal Identification: 3-year SMART Goals 

Low-performing CSI schools shall develop goals for Literacy, Math, and Wholeness 

All goals will remain consistent for the 3-year timeframe of Comprehensive Support and Improvement, with intervention strategies reviewed for 

adjustments annually. Goals should align to ESSA annual targets (see page 6, section 4) specific to each school.  

All CSI school plans will be rooted in the evidence-based strategies of: 

• Data-Driven Instructional (DDI) Cycles, and 

• Intensive Intervention or tutoring during the school day.

These core evidence-based strategies were selected in alignment with LEA Blueprint Implementation Plans (see Pillar 3 sections 3.1.3 and 3.2.1). They 

will be leveraged to support adult actions and student outcomes across each of the three goal areas (Math, Literacy, and Wholeness). CSI school plans 

create the roadmap for implementation–based on the findings of the Needs Assessment, Root Cause Analysis, and Resource Inequities Analysis–in 

order to achieve their overarching school improvement goals.  

These two strategies interweave to support a school culture that is driven by growth, responsive to need, and rooted in collaboration and 
celebration around what works for students.  

DIRECTIONS: Based on CSI identification, each school shall develop goals that are specific, measurable, achievable, realistic and 

time-bound.  

• Specific: Goals must be clearly delineated

• Measurable: Ensure the goal is measurable, and progress toward attainment of the goal can be tracked

• Achievable: MSDE ESSA Growth Goals were designed as achievable goals on an annual basis. These goals are required and
specific to each school.

• Realistic: The goal must relate to the school’s CSI status and the assessment for measuring progress

• Time-bound: Ensure the timeframe is appropriate and tied to the ESSA growth target expectation in SY 2025-26

https://reportcard.msde.maryland.gov/HelpGuides/MSDE_ReportCard_UserGuide_2022_v1.pdf
https://aib.maryland.gov/Pages/local-school-systems.aspx
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GOAL 1 – LITERACY 

The Literacy Goal must anchor in the baseline percentage of all students that scored proficient or above on the Spring 2022 MCAP 

English Language Arts (ELA) assessment. 

(Ex. The percentage of students scoring proficient or above on the MCAP ELA assessment will increase by 10 points over the next 3 years, from a baseline of 
15% to a target of 25% in SY 2025-26 which aligns to our ESSA annual target for SY 2025-26.) 

GOAL 2 - MATH 

The Math Goal must anchor in the baseline percentage of all students that scored proficient or above on the Spring 2022 MCAP 
Math assessment. 

(Ex. The percentage of students scoring proficient or above on the MCAP Math assessment will increase by 10 points over the next 3 years, from a baseline 
of 15% in SY 2021 -22 to a target of 25% in SY 2025-26 which aligns to our ESSA annual target for SY 2025-26.) 
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GOAL 3 – WHOLENESS (E.G., ATTENDANCE, SCHOOL CULTURE AND CLIMATE) 

The Wholeness Goal must anchor in one of the following baseline data points: 

• Attendance,

• Maryland School Survey results (Educator and/or Student Survey),

• Students not chronically absent (attending at a rate of 90% or better),

• Teacher retention, or 

• Unique school need (pending MSDE approval)

If your school has developed or is in the process of developing a Concentration of Poverty Community School Implementation Plan, this 
Wholeness goal should mirror a goal in that plan. 

(Ex. The schoolwide student attendance rate will increase by 8 points over the next 3 years, from a baseline of 85% in SY 2021-22 to a target of 93% in SY 
2025-26) 

(Ex. Teacher Retention for SY 2021-22 was at 85% for our school; we will increase this by 8% to reach 93% by SY 2025-26.) 

(Ex. For SY 2021-22 our Maryland School Survey identified a student safety rating result of less than 60%; for SY 2025-26 we are targeting a rate of 80%. 
or higher) 
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	LEA Supervisor: Natalia Adamson, CAO KBI Operator
	School Name: [Baltimore City: KIPP Harmony Academy]
	PersonnelStructure: In order to position the organization to effectively implement our strategic plan (can we shared separately), we identified key leadership needs as well as changes to our school size, calendar and schedule.  Four key leadership changes made in the first year of implementation of our plan were to promote our founding KHA principal to Chief Academic Officer (“CAO”) in order to provide the necessary academic leadership and principal support and oversight across all grades; to create a PreK-8 SPED leadership position, Director of Special Education (“DSE”), in order to align vision and oversight for our special education program; to create a strong succession plan for our KUVA leader and a monitoring plan for the school given concerns we had about our middle grades culture data, student and family satisfaction data, and academic outcomes for both general education students and students with IEPs.  Our DSE builds consistency in instructional practice among classrooms, IEP goal-setting, and progress monitoring,  co-observing Special Education teachers with their coaches to improve the quality of feedback on specially designed instruction. She also conducts learning walks to monitor overall practices and plans small group professional development for our Special Educators, Related Service Providers, IEP Chairs, and general educators that support SWD. We created a Director of Literacy (“DOL”) position to provide consistent, targeted leadership of our early literacy initiative and to drive improvement in literacy outcomes across our program. Our DOL oversees our staffs participation on LETRS to learn the Science of Reading, monitors our early literacy and writing initiatives, leads learning walks and data meetings to monitor our progress, and coaches our coaches on the use of content rubrics to improve literacy instruction.  We created a Director of Math (“DOM”) position to oversee our math initiatives, starting with the implementation of the new curriculum, Illustratie Math. Our DOM will be partnering with several KIPP regions across the country using the same curriculum and assessment tools to monitor progress and share best practices. Our investments in these types of personnel shifts earned us a highly effective rating on this indicator in our School Effectiveness Review (“SER”) report.

Due to the increase identification rates for Gifted and Advanced Learners (GAL) we added a GAL intervention teacher in grades 3-5 who leads intervention and collaborates with teachers who have clusters of GAL students in their classes.  Lastly, we have a teacher in grades 6-8 who coordinates GAL identification, ILP development and monitoring, and teachers our Advanced Math Placement (AMP) in 7th grade and 8th grade Algebra I course.  To allow for his release to do these things, we have an additional math teacher in 7th and 8th grade.  This also allows our math teacher in 6ht grader to have one AMP cohort. 

We also added a math interventionist to support grades 4 and 5 to allow for intervention and remediation as well as advance math opportunities. Data determined that 4th an 5th grade was the target area for support. 

Co-teaching will occur in the phonics block K to 2 and 6th grade.  We added dedicated staff, including instructional assistants for every kindergarten and first grade classroom to allow for 2 adults to instruction during phonics, intervention, and math. We also have 7 reading interventionists focusing on grades 2-6 due to data.  We have 3 providing support in grades 2-3; 2 providing support in grades 4-5; 2 providing support in 6th grade. 

All classrooms with clusters of students with IEPs have co-teaching during the main block of ELA and Math.  During Intervention in grades 2-5 additional staff push in, or may provide pull out services during that block.  The special educators support general educators with small group instruction, instruction in the resource room, testing accommodations, and assist with modifying materials.  In the beginning of the year, administrators or coaches meet with all co-teaching pairs to assist in establishing strong co-teaching relationships. Additionally, we created the GLO program in K to 2 and 3 to 5.  In the GLO classrooms, students' needs will be met using a cross-disciplinary approach to learning. Learning will be focused on their functional needs as well as scaffolded grade-level instruction. Related services will plan alongside the teacher to push in and provide instruction within the classroom.  There is a Special Educator and dedicated Special Education Paraeducator. Please see the detailed description of the program and staffing implications at this link: https://drive.google.com/drive/u/0/folders/149uTuCoPaWrAXy5wJfguuSwI1iTQJZkn. 

We increased the number of IEP Chairs K ot 8 because we saw the amount of IEP meetings triple over the last 3 years, leading to challenges in maintaining the quality of our meetings, IEP development, and communication with families in the IEP process due to lack of capacity.  In addition, we have 3 novice IEP Chairs with in their 1st or 2nd year. We have added a 2 year role, the Director of IEP DEvelopment and Compliance to focus on the development of our IEP Chairs, and the development of our Special Educators on IEP Development, IEP goal monitoring, and IEP meeting participation.  

We know the overall effectiveness of our instruction means teachers are delivering high quality lessons daily.  We have added Multi Classroom Leaders (MCLs) who both teach and are released to coach others, Instructional Assistants to take over the MCLs classes so they can coach others 1 block a day.  We have 1 MCL dedicated to new to KIPP and/or new career teachers.  They received explicit instruction in structures unique to KIPP: Conscious Discipline, LETRS for Science of Reading, our content rubrics for our vision of highly effective instruction, etc.  Our other MCLs are focus on early literacy (K to 3) and Math and ELA in 6-8.  We have created a position for MCL in our middle school for science grades 6-8 due to our low rates of performance on the 8th grade Science MCAP.  Our ES science teachers, of which we have 3 who have dedicated science blocks across all grades, are coached by 1 Ed associate and have content teams.  We have added Education Associates and additional Assistant Principals (APs) to ensure coaching occurs.  All teachers are coached weekly through the Cohesive Coaching Cycle 2 times a month that spans a 2 week period.  We have a Director of School Operations (DSO) who takes operations tasks off of the place of our Principals and coaches/APs so they can focus on observations, debriefs, and preparing to lead collaborative planning meetings (content teams).  
Based on the social emotional needs of our school community, we have added an additional Social Worker to support our elementary school and shifted our Guidance Counselor to be solely in the middle school to ensure we can meet the social emotional needs of our students.  This added to the SW and Psyc support we already had.  We added a Director of Multi-Tiered Systems of Support (DMTSS) to coordinate wrap around services, ensure 504s, SST, and SPED services in partnership with the DSE to improve our support of special populations. The DMTSS coaches our 504 chairs, SSt chairs, and partners with our school leadership teams to ensure we are monitoring student behavior and academic data to initiate support.  

Over the next 2 years we intend to add an additional science and social studies teachers at each grade in grades 6-8 so students have science and social studies daily versus the current A/B day schedule.  we intended to add the additional Sci and SS teacher in 6th this year, but were unable to hire for those roles due to the teacher shortage.  

Lastly, we have added a Library Media Specialist (LMS) who is designing our Library Media Program and delivering programming this year.  Next summer we will add 2 full libraries, 1 for elementary school and 1 for middle school.  We will consider expanding our team to support our library program.  
	StaffingDisparities: We are currently carrying 3 vacancies.  7th Grade mathematics, 4th grade ELA, and PK lead teacher.  We currently have our Education Associate, Ms. R. Wells, (certified teacher) lead teaching our PK class with 2 para educators.  Ms. R. Wells is also a coach in Kindergarten and Elementary Science, which means she does have to be released for portions of time to coach.  There are 2 paraeducators that work with the PK class all year to allow for Ms. R. Wells release time, while maintaining 2 trained adults in the classroom.  Ms. Glenn and Ms. Caldwell are paraeducators that are trained in administering the ELA Assessment and have completed the full curriculum training for Tools of the Mind. We have a weekly observation and debrief by a consultant, in addition to Ms. R. Wells, to provide ongoing feedback on curriculum implementation with fidelity.  The team participated in 2 collaborative planning sessions a week to internalize and practice teacher Tools of the Mind lesson components.  This is our first year with the curriculum, so we have 2 content teams and 1 observation debrief a week for both para educators and the Ed Associate as needed.  Our 4th grade ELA vacancy has been filled by a long term substitute, Ms. Haywood, who is in school training to be a certified teacher.  She is currently getting results at or above her certified peers. A certified reading Interventionist pushes in to co-teach her intervention and word study blocks.  She attends a collaborative planning session weekly to participate in the KIPP Wheatley Lesson Internalization Protocol and engages in a Cohesive Coaching Cycle (CCC) 2 times a month, which consists of a lesson internalization around a priority lesson, a long observation inclusive of Real Time Coaching along the RTC continuum, and concludes with a debrief and data meeting aligned to the results of that lesson.  The observation is conducted with either the Foundational Skills Rubric (Early Literacy) in the word study or intervention block or the KIPP Close Reading and Writing Rubric.  Lastly, we have a vacancy in 7th grade math.  Our long term substitute has worked at KIPP for several years releasing our math coaches.  He is familiar with our curriculum.  He has a co-teacher for 1 block that has students with IEPs to ensure more support.  He is coached weekly by an content coach and our Director of Math monitors and coaches Mr. Millings coach.  He attends a collaborative planning session weekly to participate in the Illustrative Math Lesson Internalization Protocol and engages in a CCC 2 times a month, which consists of a lesson internalization around a priority lesson, a long observation inclusive of Real Time Coaching (RTC) along the RTC continuum, and concludes with a debrief and data meeting aligned to the results of that lesson.  The observation is conducted with either the Illustrative Math Year 1 KIPP Implementation Target observation tool (Targets 1-4 over the course of the year, or the KIPP Math Content Rubric.  Mr. Millings coach, Ms. Baker, teaches the same curriculum and is coached 2x per month through the CCC, as well as 1x per month she is coached on her coaching.  Our Director of Math co-observes Mr. Millings with her, debriefs and plans for Mr. Millings CCC, observes the lesson internalization or the debrief/data meeting and then provides her feedback on her coaching and an action step to improve her coaching.  

We are also compensating for novice math leaders in grades 2-8.  They all have 1-3 years experience coaching.  This is their first year with our new curriculum.  This led us to add our Director of Math, explained above.  Our math coaches participate in a bi weekly Academic Progress Monitoring (APM) meetings to norm on our observations tools and rubrics, practice writing effective action steps for teachers, practice the stages of CCC, analyze data and determine next steps to improve curriculum implementation.  All coaches attended a summer KIPP institute for 1 week to learn our new curriculum. We will have 2 visits from the KIPP foundation this year to observe and prioritize areas of growth for implementation of the curriculum.  Our coaches will all attend one convening with other regions in KIPP teaching this curriculum to learn strategies to improve implementation.  The coach and a teacher they coach will attend so they can learn alongside each other. They will learn the lessons AND the coaching strategies to support teachers in implementing the lessons.  Our Director of Math will also engage is sessions to develop expertise in monitoring our curriculum implementation K to 8.  

Due to the teacher shortage we have hired several conditionally certified teachers in Special Education this year.  We have a Director or Special Education that designs and implements PD on Specially Designed Instruction to all SPED teachers and engages in the CCC with our conditional SPED teachers, or SPED teachers and paras of special programs, directly. See the description of the role in personnel structure section above. 

Lastly, we have a new Principal in our middle school and a novice leadership team at our middle school.  This has lead to our Director of Literacy, Director of Math, and Director of Special Education leaning in to develop our novice middle school coaches through leading Instructional Leadership Team meetings in content groups to practice using our content rubrics, practice using our CCC protocols, and analyze student outcomes and teacher performance data to make action plans.  The regional Directors lead learning walks in each area of 3 week cycles to monitor our progress and support the leadership team in responding to data and progress.  
	Ex STEAM Family nights STEAM Fest and funding for extended day learning opportunitiesRow2: Provide therapeutic support for caseload 27-30 students per therapist (2 therapists assigned); staff trainings;  prevention and response groups for general body (bullying prevention, grief, etc) 
	Ex Person Y from Northrop with our Science CoachRow2: Bayview Mental Health Therapists; DMTSS; teachers and leaders as appropriate
	Ex Northrop GrummanRow3: KIPP Foundation
	Ex STEAM and Family SupportRow3: Early Literacy; Math Curriculum Implementation; Language/Writing Curriculum assessment and Curriculum Selection; Leadership Coaching
	Ex Support STEAM programming and involvementRow3: Support Math curriculum implementation; Support the selection of our language and writing curriculum; provides leadership coaching to our Principals and CAO; provides Instructional Coaching support on CC Cycle to all APs and coaches
	Ex STEAM Family nights STEAM Fest and funding for extended day learning opportunitiesRow3: Leadership Coaching; provides turnkey traingins for insturcitonal coaching; math curriculum implementation; Language/ Writing implmentation; leads step backs and PLCs for Math and ELA; Provides content rubrics for teacher performance aligned to curicculum; 
	Ex Person Y from Northrop with our Science CoachRow3: Principals; Regional Directors; CAO; APs; Ed Associates; MCL; other coaches and nested teams
	Ex Northrop GrummanRow4: CCEIS 
	Ex STEAM and Family SupportRow4: Arts program; Ms. Holland Champs Coach; additional trainings for culture as needed
	Ex Support STEAM programming and involvementRow4: Support Middle school culture initiative; support focus on correcting over identification of SWD as OHI
	Ex STEAM Family nights STEAM Fest and funding for extended day learning opportunitiesRow4: Weekly coaching for teachers of focus on culture strategies; consultation with leadership and culture team; facilitate responsive/differentiated professional development
	Ex Person Y from Northrop with our Science CoachRow4: Principals; Wellness Coordinator; APs and coaches; culture team
	Ex Northrop GrummanRow1: RALES Health Center (JHU Partnership)
	Ex STEAM and Family SupportRow1: Student health and wellness support (Clinic in our School); Wellness Coordinator leads Conscious Discipline Training
	Ex Support STEAM programming and involvementRow1: Support Middle School initiative; support SPED programming
	Ex STEAM Family nights STEAM Fest and funding for extended day learning opportunitiesRow1: Immunization support; Pediatrician or Nurse Practitioner on site for appointments; improved attendance due to Asthma initiative; Wellness coordinator supports staff and student wellness (Culture); family support in accessing additional resources
	Ex Person Y from Northrop with our Science CoachRow1: Wellness Coordinator and our Culture Teams; DMTSS and DSE with our Pediatrician, Nurse Practitioner, and Nurses
	Ex Northrop GrummanRow2: Bayview Mental Health Services
	Ex STEAM and Family SupportRow2: Mental Health Support
	Ex Support STEAM programming and involvementRow2: 
Support culture initiatives; SST meetings; 504 meetings; student wholeness and wellness through participation in MDT for both schools
	Effective Scheduling: Prior to our Early Literacy review we did not have adequate time for phonics and phonemic awareness instruction K to 2 or 3 to 4. We now have 60 mins in K to 2, which is aligned to the Science of Reading. We now have 45 mins in grades 3 and 4.  We have 30-45 mins of reading intervention K to 5.  
We currently have limited intervention time in the MS, there is no dedicated block. We are working to increase the intervention time over the next 3 years as we add Science and Social studies daily, this will allow for a 30-45 minute intervention block.  Right now, ELA and Math in the middle school are 75 minutes.  This meets the demands of our math curriculum.  We are in the process of selecting a new ELA curriculum. We currently have 75 mins for a 90 minute daily reading and writing lesson.   in 6th grade we are piloting the use of 2 interventionists, 1 pairs with each ELA teacher for 6th grade, to provide targeted intervention through a push in model with small group instruction or targeted assistance during whole group instruction. Students are identified via DIBELS data.  
Additionally, in middle school, science and social studies instruction is 75 mins every other day.  We will be adding an additional science and social studies teacher to each grade in 6-8 to allow for 60 mins of Science and social studies instruction daily.  
We did not have enough uninterrupted collaborative planning time. We have an extended day for all teachers to allow for 3 days by 70 ins (Tues,Wed,Thurs) after the student day ends to allow for 2 50 minute content teams and one additional 50 minute planning block.  Our Elementary teachers have 5 45 minute planning blocks daily, in addition to the 3 after school blocks. This allows for them to have an additional 1-2 45 minute One-on-one meetings with a coach.  Our middle school also has the extended day 3 times a week. They have collaborative planning 1 afternoon a week, and 1 during their planning during the day, and 1 grade team meeting to analyze and respond to culture data weekly.  They have a 75 minute planning block daily, during the instructional day. 1-2 f these blocks are used for one-on-one coaching meetings.  
	Time Supporting Instruction: Along with City Schools’ evaluation of highly effective instruction and the performance domains, we use the KIPP Content Rubrics for Foundational Skills, Close Reading, Math and Science, and the Get Better Faster Rubric, which center student achievement and growth.  At the beginning of the school year, each staff member engages in a goal-setting session with the school leadership team to collaboratively set goals and complete an IDP.  Following goal-setting, staff participate in two or three formal rounds of the observation-debrief cycle, consisting of an independent pre-observation reflection and data analysis, followed by a 45 minute observation by the AP/Principal, and concluding with a co-investigation conversation analyzing the data, observation notes, and teacher reflections. Throughout the year, the AP/Coach/Principal and teacher evaluate progress towards the student achievement, professional development, and work-life balance goals that were set. Each staff member also identifies professional development activities that would help them grow according to their individual goals. 
Additionally, KIPP leaders and coaches informally observe teachers and hold one on one meetings with teachers weekly to provide content coaching around priority lessons; this is referred to as the Cohesive Coaching Cycle (CCC).  The CCC is completed 2 times per month for all teachers.  Leaders also receive an instructional coaching CCC 2 times per month from their Principal or a Regional Academic Director (DOM, DOL, DSE, CAO) The CCC begins with lesson internalization, followed by an observation with  real time coaching, and concludes with an observation/debrief and data meeting in response to the lesson. We use the Kickup platform to record teacher observation data, which enables us to track teacher action steps and progress towards improving teacher practice. In addition to schoolwide open-door policies, our leadership teams use tools such as listening campaigns to ensure that teachers have opportunities to share feedback with school leadership. Teachers are supported by both a manager/supervisor and  a coach, who could be an administrator, educational associate, or teacher leader. All teachers in the first three years of teaching or first year at KIPP - regardless of years of prior experience - have an assigned mentor.  All leaders maintain their CCC meetings and observation scheduled on their Google Calendar.  Additionally, we engage in learning walks for early literacy, writing, culture in both elementary and middle grades, math, or special education every 3 weeks with our nested team. The Leadership team participated in bi-weekly Academic Progress Monitoring meeting where we look at student outcome data and teacher performance data side-by-side to monitor our progress against goals.  
	Family Engagement for Instr Time: KIPP has historically enjoyed strong attendance rates. According to the data tables shared by the District, KIPP’s average daily attendance rates in SY19 and SY20 were in the low 90s, comparable to district average rates for the same grade bands. Our chronic absence rates were in the high 20s and were significantly below district average chronic absence rates for the same grade bands. During those years, we saw comparable rates of attendance between general education students and those with IEPs, but saw significantly more students with IEPs chronically absent, particularly in our middle grades. Since the return to in-person instruction, though, our average daily attendance rates and chronic absence rates have both deteriorated significantly (now below the district averages for our grade bands). In addition, we have seen the gap between the average daily attendance rates of our general education students and our students with IEP widen significantly in our middle grades. We discuss some specific actions we are taking to address our program for students with disabilities later in this application.
We strongly advocate for family involvement to meet attendance goals. Each year, KIPP engages in initiatives to highlight the attendance goals and rates for students and families, including providing recognition of students for perfect attendance and classes that have highest daily attendance rates, grade level incentives for achieving attendance goals, and a reward system to recognize students who show continuous reduction in absences and growth in academics.  Rewards include trips, parties, prizes, and award assemblies.  These opportunities for recognition are appreciated by our families.  Our Community Schools Site Specialist and Attendance Coordinator also assist by connecting families to transportation resources, after care programs, or housing resources for displaced families to eliminate barriers that lead to tardiness or frequent early dismissals.  
We also have procedures in place to address chronic absence early.  First, the office team for the school communicates directly with families of students who were chronically absent in the prior school year early in the year to determine if additional supports can be identified before the new school year begins.  As part of our effort to increase attendance in the spring of 2022, we began using the Remind system to send a text message to families of students who were not in attendance as of 9 am; families could respond directly to attendance team members via this text platform. In addition, we escalated outreach to families that did not respond to our Remind messages and whose students continued to be absent for multiple days after our initial outreach. In addition to our systematic outreach, our teachers send messages via Class Dojo or DeansList when students are absent, and make calls upon consecutive absences. If absence persists, students are referred to the SET team to determine interventions, connect families with wrap-around services, and monitor progress more closely.  Finally, we refer to the appropriate authorities for immediate action if attendance does not improve through SET interventions. If we are made aware that a student has a health issue that may require them to be absent frequently, we help the family complete a CHIP packet, which allows them to receive Home and Hospital Program services. Our process for students with IEPs is similar, with an additional step of calling for an IEP progress meeting if the attendance issue continues.  
We maintain records for outreach to students with chronic absences and follow the City Schools policies regarding attendance outreach. This includes sending a letter, making phone calls beyond the teacher and school leadership team, and, as needed, coordinating our team members to do home visits. Last year, we struggled to provide adequate home visit follow ups due to a number of factors. First, the district outsourced home visit services to a third party provider and did not provide access to that provider to charter schools; our attempts to enter into a separate agreement with the provider for services to KIPP were unsuccessful.  Second, the number of home visits required were almost three times our prior average given the spike in chronic absence rates after the return to in-person instruction. Third, our Guidance Counselor was and remains on extended leave, so one of the primary staff who would have been conducting our home visits was unable to do so. 
Attendance data trends and positive performance relative to the district prior to the COVID closure demonstrates that the strategies we employed were working to improve attendance and decrease chronic absenteeism.  Post COVID, the new challenges demonstrate that our previously-successful systems no longer adequately address our attendance needs.  As a result, we named a new strategic initiative around attendance and are using this year to design and plan this initiative, which will be designed to improve attendance over the next 3 years.  Our initiative is, “The CAO and DMTSS design and implement an attendance and on-time plan to proactively promote attendance, monitor attendance, and address chronic attendance to maximize student instruction minutes.” The key actions of this year are as follows: 1. Codify attendance process and ownership for chronic attendance monitoring, response, and documentation; 2. Define expectations for attendance and lateness, source research-based practices to address attendance and tardiness retroactively and proactively, and study internal bright spots for attendance so we can codify that vision to prioritize adult habits to build; 3. Develop and embed low lift proactive teacher level strategies to increase attendance aligned to Conscious Discipline and on time arrival; 4. Empower and train particular staff roles on high lift proactive attendance strategies for students at risk of chronic attendance; 5. Develop the 3 year strategic plan to reach steady state and vision for attendance and on-time arrival. 
	Safe Focused Culture: During arrival and dismissal, all non-homeroom teachers, which includes non-teaching staff, have posts throughout the halls, outside, or at entry ways to greet students, welcome families, and support a safe and quick transition to class.  At dismissal, all non-teaching staff have posts outside around campus to monitor student safety, direct traffic, and assist families with finding their students.  At the end of dismissal our non-teaching staff monitor elementary students inside the lobby who have not been picked up on time. They meet with families to address needs of on time pick-up.  Our non-teaching staff in the middle school will gather all remaining students and make calls to families.  During lunch and recess our Principal, APs, coaches, and culture team are split between our cafeteria for lunch duty and recess outside.  During that time our Student Support Ambassadors (SSAs) (Hallway Monitors) will circulate throughout the cafeteria helping students and monitoring behavior.  An administrator is on the mic narrating expectations and running lunch.  At recess our SSAs run games and activities in zones while administrators circulate to monitor student safety and behavior.  For the remainder of the day, SSAs monitor halls by being seated in the halls, doing hallway sweeps, and monitoring bathrooms.  At the middle school they monitor bathroom sign-in and sign-out.  In addition, they support uniforms in the AM by ensuring any student out of uniform receives a loaner shirt.  During hallway transitions at the middle school all admin, SSAs, and culture team members are in the hall monitoring transitions, counting down until the bell, and sweeping students into rooms.  Additional teaching staff that are heading to planning sweep students that did not make it to their room at the bell into the admin office so the culture team and AP/leader can call their parents regarding the students tardiness to class.  Lastly, to maintain a positive school culture our leaders and coaches are coaching all classrooms with a strong start tool, Get Better Faster for the first 8-12 weeks of school.  After that an action plan with additional support from our CCEIS partner Ms. Holland has been put in place (4 teachers at the middle schoo) or our Wellness Coordinator who is an expert in Conscious Discipline.  Our APs and coaches continue to coach alongside this resource, focusing on instructional support.  Our culture team responds to student referral in Dean's List to ensure our APs and coaches can focus on coaching and preventative measures.  
	AccessWellRounded: We received a 100% in access to a well-rounded curriculum in our elementary and middle grades.
	Money: We are using our Title IV funds to maintain a Computer Science teacher. We are using our Title II fund to maintain an MCL dedicated to mentoring New to KIPP and New to Career Teachers.  We are using our CoP funds to fund our Fine Arts positions and an additional Social Worker.  We use pass through funding from KIPP Foundation to fund a portion of our Director of Math and Director of Literacy role, as well as, 50% of the cost of our new curriculum and the cost of our DIBELS assessment for grades K to 2.  Title I funding is utilized to support the cost of our interventionists for math, etc.  Our Struggling Learners allocation pays for 3 reading interventionists serving grades 2 and 3.  We continue to fund a robust coaching team to ensure all instructional staff receive ongoing weekly content teams and weekly coaching sessions through teh CCC.  
	Teacher Support: At KIPP we believe that teacher retention is supported by strong coaching and development in the content area. The research behind the instructional culture survey (TNTP Insight administered 2x per year) tells us that schools with strong instructional cultures, as outlined on the TNTP survey, retain a higher percentage of their effective teachers, and achieve greater academic success with students.  
Schools with weaker instructional cultures lose effective teachers at more than twice the rate of top quartile schools; whereas schools in the top-quartile of schools have shown both stronger teacher retention and student growth.  KIPP Harmony elementary school is in the top-quartile of schools; KIPP Harmony middle school is in the bottom-quartile of schools heading into SY 23-24.  We have an average retention rate across our K-8 for teachers of 81%. 
There are lots of factors that play into these numbers, but we know the role instructional culture plays in making our schools places where effective teachers want to stay and grow as educators.  We also hear it time and time again when we talk to leaders engaging in the cohesive coaching cycle.  “This is the work that is motivating!  This is the work that I want to be doing more of”.    
Our operator leadership supports the development of our Principals and Assistant Principals through the use of 70/20/10 development plans designed to allow each leader to develop skills identified by KIPP as foundational to strong school leadership in accordance with the KIPP Readiness Criteria (See Appendix 27_KIPP Readiness Criteria).  Our regional Academic Team supports our Principals to coach our school-based coaches in the areas of literacy, math, and special education. Staff in our regional academic roles develop turn-key training materials for our leaders to implement with teachers; develop and facilitate monitoring plans and tools for Principals in the areas of literacy, math and Special Education; and plan and facilitate data meetings to monitor progress. This allows Principals to monitor instruction and curriculum, while tending to the day-to-day leadership of the school and leadership development of their team. We participate in City Schools’ Opportunity Culture program, with Multi-Classroom Leaders (MCLs) at levels I, II, and III.  These MCLs coach teachers, and are in turn coached to effectively deliver our cohesive coaching cycle. We have Director of School Operations roles for KHA and KUVA who serve as operational leaders for our schools, allowing our instructional leaders to focus on instruction. In our most recent survey data, our instructional leaders report spending less than 10 percent of their time on operational matters.By allowing our Principals to focus on culture and instructional leadership, we have seen our shared vision for an effective learning environment come to life. We have hallways that are warm, inviting, and engaging and that constantly remind students of their college and career goals - as well as the graduate aims they will need to exhibit to attain those goals; classrooms in which teachers use technology, wall postings, and instructional materials to lead students to master Common Core and other college-readiness standards; and interactions among students and staff that are positive and that lead all to work hard and hold themselves and each other accountable for the success of all students and the school as a whole.

	Unique Programs: We have developed our GLO Program for our SWDs who were not making growth during and immediately after the pandemic.  They have made incredible growth following the introduction of this program K to 2.  We just expanded to 3-5 in SY 23-24.  We are evaluating the needs of our students to determine if this should continue in SY 24-25 in grades 6-8.  At KIPP Harmony, the special education team works to provide specialized instruction and support in an inclusive manner so that all students have access to the general education curriculum.  Students, regardless of disability, will learn and have equal opportunities to attend college, pursue careers, become a contributing member of society, and advocate for their right to a choice filled life. In order to achieve this, we collaborate with all stakeholders to develop individualized programs and supports. As a team we recognize that every student is unique, and we strive to provide an environment that meets all students’ academic and social emotional needs

In the GLO classroom, students' needs will be met using a cross-disciplinary approach to learning. Learning will be focused on their functional needs as well as scaffolded grade-level instruction. Related services will plan alongside the teacher to push in and provide instruction within the classroom. These supports look like strong instruction in functional vocabulary and communication skills, social skills training, and fine motor development. Math grade level standards will be addressed using a direct instruction math program that will be further scaffolded and modified to support students' access. Phonics instruction will be delivered using an orton gillingham program, SPIRE, and will be further modified and supplemented as needed.Social-emotional and sensory needs of students will be meet using sensory diets, behavior intervention plans, and explicit training in social skills, self-regulation, and self-management.  Students will participate with their non-disabled peers during lunch/recess, enrichment and during wheatley instruction. 

Impact on Lower School Community
Staffing
Lead teacher and paraprofessional in the classroom and they will support students during inclusive parts of the day. 
1 special educator to provide services to other students in 1st/2nd grade. Will shift to more consultative practice. 
1 special educator in kindergarten

Scheduling
Since this is a multi-grade level classroom, one first and one second grade class will need to have their lunch/recess and enrichment at the same time so that classroom teacher has a lunch and recess built into their schedule. 

Materials
Classroom space to accommodate about 10 students and 4 adults. 
Curriculums, CMC, SPIRE, HWT
Other materials needed are found here. 
Possible SE Curriculum

Curriculum

SPIRE-Phonics
S.P.I.R.E.® is a research-proven reading intervention program for your lowest performing students. It is designed to build reading success through an intensive, structured, and spiraling curriculum that incorporates phonological awareness, phonics, spelling, fluency, vocabulary, and comprehension in a systematic 10-step lesson plan.

Connecting Math Concepts-Math
SRA Connecting Math Concepts: Comprehensive Edition has been revised for levels A-F and students in grades K-5. This program gives students who are at-risk of falling behind or who have already fallen behind the chance to catch up and learn significant mathematic

Handwriting without Tears
Developed by Jan Olsen, an occupational therapist, Handwriting Without Tears® is a developmentally based program designed to progress a child's fine motor skills along with visual skills through fun and interactive activities.

Day to Day Structure (3.5hrs)
SPIRE 60 minutes
CMC 60 minutes
HWT 15 minutes
Morning Meeting- (Functional Skills, Vocab) 30 minutes
Read Aloud/Poems
Functional vocab
Jobs
Calendar
Sensory bins for theme
Weekly craft
Zones of Regulation check in
Sight word
IEP goals 45 minutes

	CPG Personnel?: Yes
	CSC HCP: Our school has a full-time Baltimore City Public Schools Community School Coordinator.  We also 1 full time CNA providing nursing services in our RALES Health Center. 
	CPG PPG: Our school receives the CPG Per-Pupil Grant and is in Year 3 of eligibility for School Year 2023-24.
	CSC Contributes: Our Community Schools Coordinator is an active member of our Leadership team across our elementary and middle school.  She attends meetings regularly to determine ways she can support school initiatives.  She coordinates communication with our external stakeholders and families, is the liaison to our KIPP Parent Association.  She works on large community events for family engagement like Literacy Night, Back To School Night, etc.  She facilitates families access to our transportation services, legal services, tax services, etc.  She is an active member of our student recruitment team.  She coordinates our food bank and supports our extracurricular activities for students. I think there are missed opportunities to have her work on attendance initiatives with our Attendance Coordinator.  We are evaluating the ways in which we can improve our proactive attendance opportunities through this role.  We need to increase her case management of families in need and around chronic attendance.  I would like to have her led our Attendance Committee in partnership with our DMTSS.  
	Use of CPG PP 1-2: N/A
	Use of CPG PP 3+: The school began receiving the CPG personnel grant in SY20.  At that time through our partnership with the Johns Hopkins Childrens Center, all of the staff working with our school based health center (2 full time school nurses, a nurse supervisor, a part-time pediatrician who also serves as the medical director, a medical assistant, and a full time wellness coordinator) were funded through Johns Hopkins.  As a result, we used our CPG personnel grant to fund a Community Schools Coordinator position (staffed through BCPS) and used the remaining funds to pay a portion of the location adjustment paid to our BTU member staff based upon our MOU for extended school day and year.  Starting in school year 22-23, due to difficulties in continuing the level of private fundraising, KIPP began paying the salary of the nurse supervisor position using concentrations of poverty personnel funding and paying a portion of the wellness coordinator position using fair student funding.  When the CPG per pupil funding started, we used a portion of these funds to pay the salaries of our Fine Arts teachers (since this was an allowable expenditure for positions required by COMAR until FY25) and plan to continue to do so for as long as this is allowable. From the inception of the per pupil grant through school year 22-23, we used a portion of these funds to pay the location adjustment of our BTU members as described above.  Last year, we also used these funds to support having an instructional assistant in each of our K and 1st grade classrooms who were trained in the science of reading in order to provide more intentional small group instruction and intervention in foundational literacy in those grades.  This year, we began using these funds to pay for a number of staff designed to support our students and teachers including an additional social worker that we had been funding with ARP ESSER funds, a paraeducator who supports with student culture, 3 reading intervention positions, and 6 Educational Associate positions.  Three of our Educational Associate positions are dedicated to our MTSS and IEP programs.  One position provides leadership for our elementary grades student culture and family support/engagement.  The remaining two positions are providing coaching to our elementary grades teachers.
	Attendance and Culture: BThere are several positions we pay for with CPG funds that support culture and attendance.  Our Director of Family and Student Services Ed Associate supports in the following ways: facilitates 504 meetings, facilitates academic/behavioral/attendance SST meetings, facilitates community mediations, facilitates restorative conferences, facilitates Conscious Discipline (CD) school-wide routines and procedures, executes CD training and coaching for staff, and executes safety plans for students.  Our Additional Social Worker was added to support the general body, following the trauma associated with COVID, to support a variety of therapeutic groups, 1-on-1 therapeutic sessions, and family support/connection to resources.   Lastly, our Paraeducator for Behavior Support responds to student referrals, employing CD techniques to maximize time learning, conducts parent conferences, monitors student data and works with the leadership team to plan for responses, coordinates our hallway monitors and support staff to meet student daily needs for culture, manages recess structures, manages schoolwide joyful events, and coordinates after school options for students.  All 3 of these staff members engage in home visits for students that are chronically absent. 
	Literacy Goal: The percent of SWD scoring proficient or above on the MCAP ELA assessment will increase by 28.75% in grades 6-8; 0% in SY 22-23 to 28.75% in SY 2025-26.
The percent of SWD scoring proficient or above on the MCAP ELA assessment will increase by 26.92% in grades 3-5; 0% in SY 22-23 to 26.92% in SY 2025-26.
	Math Goal: The percent of SWD scoring proficient or above on the MCAP Math assessment will increase by 28.75% in grades 6-8; 0% in SY 22-23 to 28.75% in SY 2025-26.
The percent of SWD scoring proficient or above on the MCAP Math assessment will increase by 26.92% in grades 3-5; 1.96% in SY 22-23 to 26.92% in SY 2025-26.
	Wholeness Goal: Chronic absenteeism rate was 61% with 39% of students not chronically absent in SY 22-23; we will have 70% of students not chronically absent. 


