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Section ll: Literacy 3-year Goal and Supporting Strategies

LITERACY GOAL

Insert Literacy Goal previously identified in the Goal Identification section in the box below.

The percent of SWD scoring proficient or above on the MCAP ELA assessment will increase by 28.75% in grades 6-8; 0% in SY 22-23 to 28.75% in SY 2025-26.
The percent of SWD scoring proficient or above on the MCAP ELA assessment will increase by 26.92% in grades 3-5; 0% in SY 22-23 to 26.92% in SY 2025-26.

ROOT CAUSES

List below the Root Cause that was identified, as part of the Root Cause Analysis work, to be the key driver of the school’s performance issues in
wholeness. A Root Cause:

e islimited to what’s within the school’s locus of control;
e surfaces through the analysis of multiple and diverse data sources;
e will be targeted by evidence-based strategies determined to support this goal.

(I'believe this question should say Literacy given this section)

Provide leadership (Principal, AP, and instructional coaches) development that is differentiated around coaching, content team leadership, data
analysis, and people management. Leaders need to put a language and writing assessment in place and a high quality tier 1 language and writing
curriculum layering our cohesive coaching cycle and content team structures to internalize the curriculum and adjust the curriculum based on
student data.

IDENTIFIED NEED

What need was identified by the Needs Assessment associated with this root cause, in the area of literacy? Briefly outline which specific data point(s)
provided evidence for identification of this need. The identified need should be the driver of the strategy selected.

Due to the overall needs with Tier 1 instruction and culture at the middle school due to a poor staff culture our SWDs struggled even more as a
marginalized group. Addressing Tier 1 challenges will support SWDs in grades 6-8. The data and curriculum are the base which allows us to coach
teachers to be effective and create a culture of learning.
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INSTRUCTIONAL OVERVIEW: LITERACY

2023-2024

Complete the table below identifying the Tier 1 instructional program, progress monitoring tool, Tier 2 Intervention plan and approach to identifying
Tier 3 supports. Please note: data used for monitoring must be uploaded and shared with MSDE at Beginning of the Year (BOY), Middle of the Year (MOY), and

End of the Year (EQY) intervals.

Literacy Area Tier 1

Identify the core curriculum

program.

(Ex. Heggerty)

Tools of the Mind
(PK); Heggerty and

i CKLA
Phonemic PreK - 3
Awareness
Tools of the Mind
(PK);CKLA
Phonics PreK-3
Tools of the Mind
(PK); CKLA
High-Frequency
Words PreK-3
Tools of the Mind
(PK); CKLA
Fluency PreK-3

Return to Table of Contents

Progress Monitoring

Identify the progress monitoring tool
and how you use it to monitor the
core curriculum.

(Ex. Phoneme Segmentation
Monitoring will be used to track
students’ ability to segment words as
part of the Heggerty Program)
Heggerty ELA Assessment
Checklists; CKLA
Curriculum-embedded Unit
aligned assessments
(Segmenting and blending)

Heggerty ELA Assessment
Checklists;CKLA
Curriculum-embedded Unit
aligned assessments
(Spelling and Word Reading)

Heggerty ELA Assessment
Checklists;CKLA
Curriculum-embedded Unit
aligned assessments
(Spelling and Word Reading)

Heggerty ELA Assessment
Checklists;CKLA
Curriculum-embedded Unit
aligned assessments (End of
Unit Fluency passages)

Tier 2

Identify the program and the process used to
determine which students should receive

Tier 2 instruction.

Heggerty; CKLA Assessmentand  SPIRE and Wilson Reading

Remediation Guide

CKLA Assessment and
Remediation Guide

CKLA Assessment and
Remediation Guide

CKLA Assessment and
Remediation Guide; Geodes

Tier 3

Identify the program and the process
used to determine which students
should receive Tier 3 instruction.

System

SPIRE and Wilson Reading
System

SPIRE and Wilson Reading
System

SPIRE and Wilson Reading
System

Maryland State Department of Education |
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Literacy Area

Vocabulary PreK-12
Comprehension:
Informational K-12
Text

Comprehension:

Literary Text K-12
Writing PreK- 12

Return to Table of Contents

Tier 1

Progress Monitoring

Identify the progress monitoring tool
and how you use it to monitor the
core curriculum.

Identify the core curriculum
program.

KIPP Wheatley (K to
8): CKLAinKto 2;
Tools of the Mind
(PK)

(Ex. Using Focusing Questions
throughout modules, determine if
students were able to show

mastery of the grade-level Reading
Literary Text standards.) .
Text Dependent Questions
and module checkpoint
assessments (up to 3 per
module) at the end of each

text/section of the module

(Ex. Wit and Wisdom)
KIPP Wheatley

(Ex. Using the student activity pages
of units, use the Tens Recording Chart
to progress monitor students’ ability
to write informatively.)

(Ex. CKLA)
KIPP Wheatley (K to

8); Tools of the Mind:
Planning for Play
(PK)

Tier 2

Identify the program and the process used to

determine which students should receive
Tier 2 instruction.

(Ex. Students unable to show mastery of
grade level standards, will continue to
develop their ability to do so through Tier 2
intervention and will be monitored by giving
quick-check writing responses after each
small group session.) .

If students are not meeting grade

level standards, the teacher will
review TDQs and exit tickets to
inform small group instruction
during the lesson or intervention
block/day. During that time,

(Ex. Students consistently scoring below 5 in
the progress monitoring of writing
informatively will be given small-group
instruction to be retaught and will be

progress monitored by using additional
writing journal prompts.)

Students who are not meeting

2023-2024

Tier 3

Identify the program and the process
used to determine which students
should receive Tier 3 instruction.

If a students has good
attendance and continues to
not respond to Tier 1 or 2
instruction, we will
implement our Tier 3
program for phonics and
fluency work (Wilson
Reading System including
Wilson Fluency/Basic), to
ensure they can access the
complex text.

If a students has good
attendance and continues to
not respond to Tier 1 or 2
instruction, we will
implement our Tier 3
program for phonics and

expectations in writing will receive fluency work (Wilson

small group instruction aligned to  Reading System including
The Writing Revolution suggested \wilson Fluency/Basic). to
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4



CSl Implementation Plan: Low-Performing Student Group Schools, Plan Section Il 2023-2024

Literacy Area Tier 1 Progress Monitoring Tier 2 Tier 3

Identify the core curriculum | Identify the progress monitoring tool | Identify the program and the process usedto | Identify the program and the process
program. and how you use it to monitor the determine which students should receive used to determine which students
core curriculum. Tier 2 instruction. should receive Tier 3 instruction.

Language

Acquisition

(schools with PreK-12
high-EL

population)

NA NA NA

Other school NA

specific:

Return to Table of Contents Maryland State Department of Education | 5
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STAKEHOLDER INVOLVEMENT

2023-2024

Identify the key stakeholder groups-including students, parents and families, community members, staff representatives, and partners-that the
school has collaborated with to develop and support implementation planning in Literacy, particularly in addressing the identified root cause.

Stakeholder group

(Ex. Parent Village)

Students

ELA and Early Literacy Teachers and

Coaches

Parents/Families; KIPP Board

Return to Table of Contents

How were they engaged?

(Ex. The Parent Village members participated in a
series of collaborative workshops where they were
engaged in data analysis and planning for the
upcoming year.)

Students take a quarterly culture
survey, in which they answer questions
illuminating their literacy mindsets and
experience in ELA classes.

In SY 20-21 the Early Literacy teachers and leaders (K to 2) participated in an eco-system
analysis conducted by The Lit Group, in partnership with the KIPP Foundation. A nested team of
teachers and leaders (10 people) reviewed that report and developed a strategic plan for 3 years
(we are now is year 3) to shift to DIBELS, recommit to the science of reading aligned curriculum
we were using incorrectly, and build teacher content knowledge in the Science of Reading through
LETRS. Leaders nested team started LETRS training ahead of teachers to plan for their
participation. In SY 23-24 we are engaging out teachers in focus groups and surveys to provide
feedback to narrow our KIPP curriculum choice for SY 25-26. They will pilot in the spring, if
interested.

Parents took surveys about what they wanted to see in a new ELA
curriculum for their child and with their experience of our last curriculum
roll out (if they were here for it). They engaged in focus groups. The
KIPP Boar's Healthy Schools Committee reviews our Early Literacy visit
evaluation reports and developed a plan to monitor our action steps and
goals coming out of each report.

Ongoing plan?

(Ex. Members of the Parent Village will take part in
quarterly reviews of student data and be engaged
in monitoring school progress.)

Following surveys our leadership engaged in a data dive followed
by focus groups, as needed, to better understand survey data.
The results of the survey are presented to all students during
SEL in elementary grades and BLOCK Party (SEL) in middle
grades. We share our action plan and goals to respond to the
data and students brainstorm and make a commitment for their
part.

Ongoing survey data and focus groups to select curriculum and monitor
engagement; Our early literacy leaders and teachers engage in bi-weekly
progress monitoring meetings of our Early literacy data and develop plans
to adjust course as needed; Develop the Language and writing nested
team and pilot process so teachers and leaders grades K to 8 will
participate like we did for Early Literacy. We will conduct an ecosystem
analysis in SY 24-25 to determine our next steps to effectively implement
the new Language/Writing curriculum.

Families will participate in the TNTP family survey 2 times a year to provide feedback on our
program; at parent events (Chat and Chews; Back to School Night; KPA meetings) they will have
opportunities to hear updates on progress on data and provide feedback in that data analysis.
They will also get ongoing student progress updates for their child and can engage in parent
teacher conferences to analyze data for their child. The board's Health School Committee hold
the CAO accountable to progress and goals for the year. They will monitor and report to the large
board, progress on our Early literacy priorities and the adoption of our Language and Writing
assessment plan for SY 24-25 and our new Language/Writing curriculum for SY 25-26. They will
approve our implementation plan that will be developed over SY 24-25.

Maryland State Department of Education |
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PARTNER COLLABORATION AND DATA MONITORING

2023-2024

What partners will collaborate in support of meeting this goal? For each supporting partner, list partner name, goal and how progress will be

measured.

Partner

(Ex. Reading Partners)

KIPP Foundation

Lexia Learning
(LETRS)

Return to Table of Contents

Goal

(Ex. Increase student Oral Reading
Fluency)

80% of Kindergarten, 70% 1st grade,
68% of 2nd grade, 70% of 3rd grade,
61% of 4th grade, and 48% of 5th
grade students are reading on or
above grade level by EOY.

100% of K-5 ELA teachers will score Exemplary or Proficient on
prioritized rows of the KIPP Foundational Skills Instructional Rubric
waterfall by the benchmark date during Tier 1 instructional blocks.
1. 100 % Explicit Instruction by 9/29; 100% practice Intensity by
10/30; 80% instructive feedback by 10/30

2. 100% instructive feedback by 11/30; 100% text application by
11/30

3. 100% foundational skills reasoning by 3/29

4.100% on all prioritized rows of the Foundational Skills Rubric by
4/30

Progress Monitoring Tool

(Ex. DIBELS Oral Reading Fluency
Assessment)

DIBELS

Students Below or well below benchmark:
CKLA progress monitoring assessments
Students at or above benchmark: CKLA
curriculum-embedded phonics assessments

KIPP Literacy Foundational Skills
Rubric:

https://drive.google.com/drive/u/O/searc

h?g=foundational%20skills%20rubric

Frequency of Monitoring

(Ex. Quarterly)

BOY, MOY, EOY

Students below or well below benchmark:
CKLA PM: every 10 intervention lessons (bi-
weekly)

Student at or above benchmark: Weekly
assessments

Learning walks every 3 weeks for subgroups; Academic
Progress Monitoring meetings bi-weekly to review data;
leader weekly O3s with DoL or Principal

See calendar here:
https://docs.google.com/spreadsheets/d/1gYLbD-
W80D2WzUsBP02yGNcpXzSIEYcOwWFZUC9q91Mol/edit#g
id=575914950

Maryland State Department of Education |
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CENTRAL OFFICE SUPPORT

How will the school leverage support from the district content offices (i.e. Literacy, Special Education, English for Speakers of Other Languages,
College and Career Readiness, etc.) to meet this goal?

Central Office Team Point of contact Support Frequency of Support

(Ex. Literacy Specialist) (Ex. Person'Y) (Ex. Facilitate training on Science of (Ex. This will occur monthly during
Reading through a series of collaborative planning.)
Professional Development workshops.)

Director of Literacy: Mary Ashley Stroh; Danielle Facilitates training on the Science of ~ Learning Walks every 3
Gittens Anderson: Wadlyah Cameron Reading; Facilitates consistent weeks; co-observations with
’ learning walks, APM meetings, and  E|A |eaders 2x a month; APM
(KBI Operator) workshops to monitor progress on meetings 2x a month
teacher practice
KIPP Foundation Early Coordinates Early literacy Monthly meetings as a nested
Literacy Team: Emilie Raczek Mary Gittens DOL PLC tfiamb: bll;m?ntmy training; 2
nd Shan Martin stepbacks for the year;
and Sha a weekly O3s with KIPP Coach
KIPP Foundation ONE KIPP  Natalia Adamson CAO Lead the selection process for the 3-8 Monthly meetings; Spring
. . . . Language/Writing assessment to implement
Council: Katie Kirkpatrick in SY 24-25; Lead the selection process of
(K|PP Foundation) our Language/Writing Curriculum for sY 25-
26

Return to Table of Contents Maryland State Department of Education | 8
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Literacy Strategy and Implementation Plan

All CSl school plans will be rooted in the evidence-based strategies of:

e Data-Driven Instructional (DDI) Cycles and
e Intervention or tutoring during the school day.
These strategies recur across each of their three goal areas (Math, Literacy, and Wholeness). CSl school plans create the roadmap

for implementation-based on the findings of the Needs Assessment, Root Cause Analysis, and Resource Inequities Analysis-that
schools will use to achieve their overarching goals.

These three strategies interweave to create a school culture that is driven by growth and impact, responsive to need, and rooted
in collaboration around what works for students.

Strategy Alignment to Blueprint Goals and Implementation Plans

The rationale for these strategies as applied to literacy is spelled out in MSDE Strategic Plan Priority 2: Ready to Read.

e Professional Learning: Training and Coaching on evidence-based and highly-effective reading pedagogy provided to Pre-K through 3rd grade
teachers, including special education teachers, principals, and other relevant staff aligned to the Science of Reading;

e High-Quality Instructional Materials (HQIM) that are content-rich and culturally responsive, as well as assessment tools aligned to the
Science of Reading;

e Systems for progress monitoring to ensure all students are reading by the end of third grade and have the appropriate support if still
struggling with reading beyond third grade.

Return to Table of Contents Maryland State Department of Education | 9
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HIGH-LEVERAGE STRATEGY 1: LITERACY-FOCUSED DATA-DRIVEN INSTRUCTIONAL CYCLES

How will your school utilize data-driven instructional cycles to advance student learning toward your goal in Literacy?

(Ex. To support the growth of students in literacy, we will engage literacy teachers in data-driven cycles around NWEA progress monitoring for grade-level target subdomains during weekly
collaborative planning time. Peer observations and coaching will support replication of effective practices. We will also conduct quarterly writing tasks where we will measure student growth in
writing as we plan writing prompts, analyze student work, implement targeted re-teaching to support development of writing conventions, and establish a culture where students see themselves
as writers.)

Throughout the year our leadership team meets weeKly for Academic Progress Monitoring meetings (APM). During these meetings, curriculum assessment data, DIBELS interim assessment data, DIBELS and CKLA progress monitoring data, and writing samples, are analyzed by leaders and coaches. If students are not meeting grade level performance
expectations, they receive Tier 2 interventions from their teacher during intervention blocks or from reading interventionists or Instructional Assistants in grades K and 1. For example, for foundational literacy, we use CKLA for our Tier 1 Phonics program. If students are not they receive in our Tier 2 structures where we
use the remediation or reteach materials from the Tier 1 program. We developed a scope and sequence for this program, with entry points based on the data from the student's CKLA diagnostic, which is administered if they fall into the red o yellow band on DIBELS. In addition, students in this intervention level are monitored bi-weekly and the data is
discussed in data meetings with the teacher’s coach. These plans are monitored by the Student Excellence Team (similar to SST across traditional schools) to ensure students get the resources and support they need. If a student has an IEP, their plans are monitored by our Special Education Team in our IEP Goal tracker in MD Online IEP. If a goal is
marked “Not Making Progress” at the end of a month, an IEP meeting will be called to discuss the IEP and any changes that might need to occur. In addition, we began the GLO program for K-2 and 3-5 SWD that required additional support to meet their IEP goals. In addition, we began the GLO program for K-2 and 3-5 SWD that required additional support
to meet their IEP goals.

AtKIPP, data is reviewed at every level on a regular basis in order to monitor and improve instruction. At the teacher level, this consists of using the D3 (Daily Data Dive) protocol to review exit ticket data and curriculum assessment data to determine student misconceptions and modify instruction on a daily basis. Teachers also participate in content team
meetings for each core subject area in each grade to allow for joint review of student work, review of assessment data, lesson and module internalization, and teach backs. For example, in SY23 we prioritized using data to inform differentiation in Tier 1 foundational literacy instruction. Teachers used DIBELS assessment data and the CKLA diagnostic tool
to determine students to call on, pull in small groups, and monitor for answers on the lesson blending section. During content team meetings, teachers analyzed their data as a group, shared best practices, and made plans to implement a new research-based strategy in the classroom that was informed by that data. Teachers also engage in regular one-on-
one (03) meetings with their coach in which student data is reviewed. The O3 is then followed by Real Time Coaching (RTC) to ensure the strategy is mastered in practice.

Our leadership teams hold bi-weekly APM meetings (K-5) and Instructional Leadership Team Meetings (6-8) in which they review student performance data and teacher coaching data. Our leaders use student data to determine the most effective professional development that aligns with our priorities and teacher needs. In SY23 our elementary leaders
conducted learning walks on three week cycles that captured ratings on teacher performance against our Foundational Skills Rubric for our rows of focus. In Early Literacy APM, our leaders analyzed student and teacher data from these learning walks and built plans in response. When we noticed that a subgroup of students in first grade were yellow on
DIBELS and our phonics screener illuminated that they needed practice with initial consonant blends and short vowels, the team adapted the blending board in our phonics lessons to prioritize specific consonant blends. our teacher pe data on our Skills Rubric teachers in 1st grade were averaging
developing on row 2 of the Instructive Feedback Indicator. The proficient language we were working to achieve was “Teacher uses data from previous lessons and real time student responses to consistently adjust instruction and tasks.” This resulted in a content team developed by our leaders followed by focused observations, real-time coaching, and
weekly data analysis in the Cohesive Coaching Cycle. After three weeks of focus on this skills development, we saw that teachers in 1st grade were averaging proficient on this rubric row and 75% of the targeted students achieved mastery on the skills assessment for initial consonant blends.

In addition, our operator and school leadership teams periodically conduct stepbacks on our content ecosystems by analyzing student and teacher performance data and data on the effectiveness of our enabling structures. As an example, in SY21 we joined an Early Literacy PLC led by the KIPP Foundation in partnership with the Lit group. The first year of
the PLC was dedicated to evaluating our foundational literacy program and building a multi-year plan to improve student achievement with a goal of 90% of our K-2 students ending SY24 at or above benchmark. The evaluation included an ecosystem analysis — collecting data through focus groups, observation, document review, etc, —and a stepback. This
analysis and stepback led to us adopting the DIBELS assessment and recommitting to using our CKLA curriculum with fidelity, including utilizing our lesson internalization, observation/debrief, and data analysis protocols. Lastly, it led to us initiating year-long LETRS training for all literacy teachers and leaders K-5. Over the course of three years, we had two
additional Lit Quality Reviews, which were a 1-2 day stepback to analyze progress data and refine our priorities. This year we are in the monitor phase for this initiative, meaning we have fully implemented our plan and are monitoring and fine tuning our program to maintain progress.

Return to Table of Contents Maryland State Department of Education |
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STRATEGY COMPONENTS: LITERACY DATA-DRIVEN INSTRUCTION (DDI) CYCLES

2023-2024

Utilizing the key indicators identified in your Root Cause Analysis, state how a Data Driven Instructional Cycle of assessment, analysis, and action will
be leveraged? Clarify how Data-Driven Instructional Cycles for key interim data indicators will occur (frequency, by whom, adjustments made) and
your plan for both monitoring and implementing action steps.

Indicator

Assessment

How will data be collected?

Analysis & Action

When and how will data be analyzed with the team?

When will teachers develop action plans?

Culture & Systems

Frequency of data
collection and review?

Person Responsible

(Ex. MCAP ELA
Writing Rubric)

DIBELS

CKLA
Progress
Monitoring

Wheatley
Curriculum
Assessments

(Ex. In-class, text-aligned cold-
writes in which students
respond to an MCAP-style
writing prompt)

One-on-one with the
teacher; 1 week of
administration; data
captured in mClass

One-on-one with the teacher; 1-
2 days of administration every
10 days; data captured in
mClass OR Google Data sheets
and visualized in Tableau

Return to Table of Contents

(Ex. We will conduct quarterly cold writes with
students in grades 3 - 5 during class as a tool for
measuring progress. Teachers will conduct peer
reviews and establish targeted reteaching plans
based on student needs.)

Analyzed 3 times a year following
administration by leaders and then
teachers to create groupings

Analyzed every administration in a
content team or one-on-one coaching
meeting to develop/adjust an action plan
every 2 weeks.

Analyzed every administration in a
content team or one-on-one coaching
meeting to develop/adjust an action plan
following each check point or EOM

(Ex. Quarterly)

(Ex. Literacy Coach
and Instructional

Leadership Team)

BOY MOY EOQOY Director of
Literacy

Every 2 weeks APS and
Coaches;
Teachers

3 times a Module (4 APS and

modules for the Coaches;

year) Teachers

Maryland State Department of Education | 11
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STRATEGY-LEVEL ACTION STEPS: LITERACY DATA-DRIVEN INSTRUCTIONAL CYCLES

List key action steps needed to implement the strategy, including timeline. Consider the need for ongoing, job-embedded professional development,
stakeholder engagement, and systems for monitoring progress and making adjustments based on data. Keep in mind the need to build a culture of

collaboration, and celebration of small wins.

Literacy DDI Strategy - Action Steps

Person or Team Responsible

2023-2024

Dates

Administer BOY DIBELS

Leadership team analysis and plan for teacher analysis

Teacher Analysis and small group planning sessions; Introduction to CKLA Assessment and
Remediation Guide for new staff

Progress monitoring students below and well below grade level; Progress monitoring on and
above grade level students

Teacher performance data to student outcomes data analysis; develop teacher action plans
for targeted coaching (revisit and adjust)

Administer MOY DIBELS

Leadership team analysis and plan for teacher analysis

Goal progress analysis and adjust based on national norms; MOY progress to ensure rigor
Administer MOY DIBELS

Leadership team analysis and plan for teacher analysis

Goal analysis for SY and set tentative goals for SY 24-25

Return to Table of Contents

Teachers; Director of Literacy
Manages

Director of Literacy: Principal;
CAO; APs/Coaches

APs and Content Team
Leaders; New Teacher Mentor
Training

Director of Literacy Manages;
APs/Coaches and Teachers

Director of Literacy Manages;
APs/Coaches

Teachers; Director of Literacy
Manages

Director of Literacy: Principal;
CAO; APs/Coaches

Director of Literacy; CAO;
Principal; Coaches/APs

Teachers; Director of Literacy
Manages

Director of Literacy: Principal;
CAO; APs/Coaches

Director of Literacy; Principal;
CAO

Completed Aug
28to Sept 1

Completed Sept
5

Sept7

bi weekly all year
Every 3 weeks
ongoing
Dec11to 15
Dec 17

Dec 20

May 11 to June 7

June 14, 2024

June 16,2024

Maryland State Department of Education |
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HIGH-LEVERAGE STRATEGY 2: INTENSIVE TARGETED INTERVENTION AND TUTORING IN LITERACY

How will your school utilize intensive, targeted literacy intervention and tutoring during the school day to advance student learning toward your
Literacy goal?

(Ex. To support the strategic growth of students in literacy, we will leverage a daily intervention and tutoring block to target student needs. During this time
students will be grouped based on needs and work with targeted interventions facilitated by staff and tutors to support their literacy growth. Student
roupings will be revisited on a 6 week cycle basis to ensure students are grouped according to their current needs.)
niversal Screening and Assessment of Reading
We will utilize the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) 8th Edition to screen students and determine if they are at risk for

reading difficulties 3 times a year (September, December, and May/June).

DIBELS measures skills that are necessary for learning to read, including:

Phonemic Awareness: Hearing and using sounds in spoken words

Phonics: Knowing that sounds of letters and sounding out write words

Word recognition: Reading words and stories easily, accurately, and at an appropriate pace

DIBELS is composed of short individual sub-tests which each take approximately 1 minute. The scores tell us whether a child is likely to be “on
track” for learning to read or whether a child may need some additional support. DIBELS is not used for grades. This information helps us make
sure every child is on target for reading success. Parents will receive the results 3 times a year, following each administration.

Return to Table of Contents Maryland State Department of Education
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STRATEGY COMPONENTS: INTENSIVE TARGETED INTERVENTION AND TUTORING IN LITERACY

2023-2024

Complete the table below outlining how your team will provide targeted interventions and tutoring during the school day. Include current plan for
who will provide intervention and/or tutoring, what materials will be used, and plan for monitoring implementation as well as student outcomes.

Literacy Target Need

(Ex. Phonics for students in
grades 2 - 5)

K and 1 phonics

2-5 phonics for students

Phonics for students Grade
6 that are well below
benchmark

Return to Table of Contents

Material or Intervention Program

(Ex. Just Words Intervention
Program)

CKLA Assessment and
Remediation Guide (ARG);
Geodes for on or above
students

CKLA Assessment and

Remediation Guide; Geodes for

on or above students

KIPP Foundation White Paper

Word study suggested
structure, Vocabulary, and
fluency to access the current
complex Wheatlev Text

Who Provides?

(Ex. Classroom Teacher,
and Tutors)

Classroom teacher and
Instructional Assistant

Reading
Interventionists;
classroom teacher
during intervention (2nd
erade)

two reading
interventionists;
partnership with
Classroom teacher

Frequency

(Ex. 3 times per week for 30
minutes)

Daily for 45 mins; 2 20 min
groups

Daily for 45 mins; 2 20 min
groups

Daily for 20 mins

How is progress monitored?

(Ex. Student skills are
assessed weekly with larger
progress monitoring occurring
every 4 weeks.)

Bi-weekly CKLA progress
monitoring tools in the
CKLA ARG; Bi-Weekly
DIBLES Progress
Monitoring

Bi-weekly CKLA progress
monitoring tools in the
CKLA ARG; Bi-Weekly
DIBLES Progress
Monitoring

Dibels ORF passages every
3 weeks

Maryland State Department of Education |
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STRATEGY-LEVEL ACTION STEPS: INTENSIVE INTERVENTIONS AND TUTORING IN LITERACY

List key action steps needed to implement the strategy, including timeline. Consider the need for ongoing, job-embedded professional development,
stakeholder engagement, and systems for monitoring progress and making adjustments based on data. Keep in mind the need to build a culture of

collaboration, and celebration of small wins.

Literacy Interventions Strategy - Action Steps

Person or Team Responsible

2023-2024

Dates

(Ex. Determine literacy intervention materials and model--small group in-class, intervention teacher, etc.)

Implement and roll-up DIBELS assessment; Recommit to CKLA; Plan retraining and
implementation plan; establish schedule

Implement Tier 2 Phonics vision; monitor progress; Complete LETRS Traing

LETRS training for new to KIPP staff (PD Scope for Year)

CKLA Tier 3 Analysis and program planning for pilot

New to KIPP CKLA and DIBELS administration and analysis Training

Academic Progress Monitoring Leadership team meetings for Early Literacy Progress
Monitoring Data

Learning walks aligned ot target areas of Foundational Skills Rubric

Return to Table of Contents

(Ex. Literacy Coach and
Administrators)

Director of Literacy; CAO

Director of Literacy

Director of Literacy

CAO

Director of Litearcy

Director of Litearcy

Director of Literacy; ES APs
and Coaches

(Ex. Aug 7)

Completed SY
21-22

Completed SY
22-23

June 14,2024

Completed May
2023

Completed Sept
2023

Ongoing, every 2
weeks

Ongoing, every 3
weeks

Maryland State Department of Education |
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CSl Implementation Plan: Low-Performing Student Group Schools, Plan Section Il 2023-2024

GOAL-LEVEL MONITORING: LITERACY STRATEGY IMPLEMENTATION AND PROGRESS

Complete the table below sharing how the Literacy Goal will be monitored. Specify the monitoring task, persons involved, and frequency of

monitoring.

Literacy Strategy Monitoring Task Person Responsible & Role Frequency of monitoring

(Ex. Student progress monitoring on DIBELS will be reviewed.) (Ex. Our Instructional Leadership Team will (Ex. 6 Week Cycle)
participate in a data review protocol
facilitated by our Literacy Coach)

CKLA Progress monitoring on DIBELS Will be reviewed Leadership team will participate Every 4 weeks
in the data meeting protocol
facilitated by our Director of
Literacy

CKLA Progress monitoring on DIBELS Will be reviewed Teachers will participate in the  Every 2 weeks
data meeting protocol as a
group on individually facilitated
by their coach

Teacher performance data on the the Foundational Skills Leadership team will participate Every 3 weeks

Rubric collected, normed, and reviewed to action plan in the learning walk and then
data meeting protocol facilitated
by our Director of Literacy

Return to Table of Contents Maryland State Department of Education | 16




CSl Implementation Plan: Low-Performing Student Group Schools, Plan Section Il 2023-2024

BUDGETED FUNDS TO SUPPORT LITERACY GOAL

What general operating, and grants funds have been identified to support literacy strategies? Review school budgets and consider personnel and the
percentage of time spent on this strategy. What funding source (e.g., Title |, Part A; Concentration of Poverty Grant) will be used to implement the

strategy?

Literacy Strategy Description Funding Source Allocation (in dollars)

(Ex. Intervention Literacy Teacher) (Ex. School-based General Funds) (Ex..$'103,00 cost of teaching
position)

Director of Literacy FSF and KIPP Foundation 152,468
Pass through Funding

7 Reading Intervention Teachers Struggling Learners Grant; 826,633.36
ARP ESSER; Title |
Funding; CPG per pupil

Early Literacy and New to KIPP Coach (Monitors new staff 148,201

participation in LETRS training and coaches against our literacy Title Il Funding and FSF

vision)

Curriculum materials and DIBELS Assessment FSF and KIPP Foundation 25,425

Pass through Funding

Return to Table of Contents Maryland State Department of Education |
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CSl Implementation Plan: Low-Performing Student Group Schools, Plan Section Il 2023-2024

SUPPLEMENTAL PARTNERSHIP FUNDS

Identify supplemental partnership funding (both funds and in-kind resources) that will be used to further these literacy strategies. Note for in-kind
supports, the dollar amount/value will need to be verified with LEA.

Description Funding Source Allocation (in dollars)

(Ex. Johns Hopkins Lighting Squad grade 3 - 5 SFA tutoring) (Ex. in-kind service) (Ex. $100,000 value of in-kind
’ support)
i i ini i 50% of curriculum costs over 3 years
Early Literacy KIPP Foundation PLC Training and Support KIPP Foundation of the term (in year 83, 100% of

DIBELS costs K to 2; Year 1 $75,000
towards Director of Literacy salary
AND Year 2 $50,000 towards DOL
salary

Return to Table of Contents Maryland State Department of Education | 18




	Section II: Literacy 3-year Goal and Supporting Strategies
	LIteracy Goal
	Root CAuses
	Identified Need
	Instructional Overview: Literacy
	Stakeholder Involvement
	Central Office Support

	Literacy Strategy and Implementation Plan
	Strategy Alignment to Blueprint Goals and Implementation Plans
	Strategy-Level Action Steps: Literacy Data-Driven Instructional Cycles
	Strategy-Level Action Steps: Intensive Interventions AND Tutoring in Literacy
	Budgeted Funds to Support Literacy Goal

	High-Leverage Strategy 1: Literacy-Focused Data-Driven Instructional Cycles
	High-Leverage Strategy 2: Intensive Targeted Intervention and Tutoring in Literacy
	Goal-Level Monitoring: Literacy Strategy Implementation AND Progress

	Submission Date: 10/24/2023
	Principal Name: Tieast Harris; Davalyn Cunningham
	LEA Name: Baltimore City Schools
	Principal Email: tharris@kippbaltimore.org; dcunningham@kippbaltimore.org
	LEA Supervisor: Natalia Adamson, CAO KBI Operator
	School Name: [Baltimore City: KIPP Harmony Academy]
	Literacy Root Causes: (I believe this question should say Literacy given this section)
Provide leadership (Principal, AP, and instructional coaches) development that is differentiated around coaching, content team leadership, data analysis, and people management.  Leaders need to put a language and writing assessment in place and a high quality tier 1 language and writing curriculum layering our cohesive coaching cycle and content team structures to internalize the curriculum and adjust the curriculum based on student data.  
	Literacy Identified Need: Due to the  overall needs with Tier 1 instruction and culture at the middle school due to a poor staff culture our SWDs struggled even more as a marginalized group.  Addressing Tier 1 challenges will support SWDs in grades 6-8.  The data and curriculum are the base which allows us to coach teachers to be effective and create a culture of learning. 
	Literacy Goal from Section I: The percent of SWD scoring proficient or above on the MCAP ELA assessment will increase by 28.75% in grades 6-8; 0% in SY 22-23 to 28.75% in SY 2025-26.
The percent of SWD scoring proficient or above on the MCAP ELA assessment will increase by 26.92% in grades 3-5; 0% in SY 22-23 to 26.92% in SY 2025-26.
	PA ProgMon: Heggerty ELA Assessment Checklists; CKLA Curriculum-embedded Unit aligned assessments (Segmenting and blending)
	Tier2PA: Heggerty; CKLA Assessment and Remediation Guide
	PA Tier3: SPIRE and Wilson Reading System
	Phon Tier1: Tools of the Mind (PK);CKLA
	ProgMon Tier1: Heggerty ELA Assessment Checklists;CKLA Curriculum-embedded Unit aligned assessments (Spelling and Word Reading)
	Phon Tier2: CKLA Assessment and Remediation Guide

	Phon Tier3: SPIRE and Wilson Reading System
	HFW Tier1: Tools of the Mind (PK); CKLA
	HFW ProgMon: Heggerty ELA Assessment Checklists;CKLA Curriculum-embedded Unit aligned assessments (Spelling and Word Reading)
	HFW Tier2: CKLA Assessment and Remediation Guide
	HFW Tier3: SPIRE and Wilson Reading System
	ORF Tier1: Tools of the Mind (PK); CKLA
	ORF ProgMon: Heggerty ELA Assessment Checklists;CKLA Curriculum-embedded Unit aligned assessments (End of Unit Fluency passages)
	ORF Tier2: CKLA Assessment and Remediation Guide; Geodes
	ORF Tier3: SPIRE and Wilson Reading System
	PA Tier1: Tools of the Mind (PK); Heggerty and CKLA
	Voc PM: 
	`0: 

	Voc Tier2: 
	`0: 

	Voc Tier3: 
	`0: 

	InfTxt Tier1: 
	`0: 

	InfTxt PM: 
	`0: 

	InfTxt Tier2: 
	`0: 

	InfTxt Tier3: 
	`0: 

	CompLitTxt: KIPP Wheatley 
	CompLit PM: Text Dependent Questions and module checkpoint assessments (up to 3 per module) at the end of each text/section of the module
	CompLit Tier2: If students are not meeting grade level standards, the teacher will review TDQs and exit tickets to inform small group instruction during the lesson or intervention block/day.  During that time, students will receive a direct module or guided discourse session to review and reassess on that standard.  
	CompLit Tier3: If a students has good attendance and continues to not respond to Tier 1 or 2 instruction, we will implement our Tier 3 program for phonics and fluency work (Wilson Reading System including Wilson Fluency/Basic), to ensure they can access the complex text. 
	Writ Tier1: KIPP Wheatley (K to 8); Tools of the Mind: Planning for Play (PK)
	Writ PM: 
	`0: 

	Writ Tier2: Students who are not meeting expectations in writing will receive small group instruction aligned to The Writing Revolution suggested interventions.
	WritT3: If a students has good attendance and continues to not respond to Tier 1 or 2 instruction, we will implement our Tier 3 program for phonics and fluency work (Wilson Reading System including Wilson Fluency/Basic), to ensure they can access the complex text. As well as more intensive science aligned writing interventions identified in the LETRS training for writing.  
	Voc Tier1: 
	`0: KIPP Wheatley (K to 8): CKLA in K to 2; Tools of the Mind (PK)

	LangAcqPM: NA
	LangAcqT2: NA
	LangAcqT3: NA
	OthT1: NA
	OthPM: NA
	OthT2: NA
	OthT3: 
NA
	LangAcqT1: NA
	Ex The Parent Village members participated in a series of collaborative workshops where they were engaged in data analysis and planning for the upcoming yearRow2: In SY 20-21 the Early Literacy teachers and leaders (K to 2) participated in an eco-system analysis conducted by The Lit Group, in partnership with the KIPP Foundation.  A nested team of teachers and leaders (10 people) reviewed that report and developed a strategic plan for 3 years (we are now is year 3) to shift to DIBELS, recommit to the science of reading aligned curriculum we were using incorrectly, and build teacher content knowledge in the Science of Reading through LETRS. Leaders nested team started LETRS training ahead of teachers to plan for their participation. In SY 23-24 we are engaging out teachers in focus groups and surveys to provide feedback to narrow our KIPP curriculum choice for SY 25-26.  They will pilot in the spring, if interested.  
	Ex Members of the Parent Village will take part in quarterly reviews of student data and be engaged in monitoring school progressRow2: Ongoing survey data and focus groups to select curriculum and monitor engagement; Our early literacy leaders and teachers engage in bi-weekly progress monitoring meetings of our Early literacy data and develop plans to adjust course as needed; Develop the Language and writing nested team and pilot process so teachers and leaders grades K to 8 will participate like we did for Early Literacy. We will conduct an ecosystem analysis in SY 24-25 to determine our next steps to effectively implement the new Language/Writing curriculum.  
	Ex Parent VillageRow3: Parents/Families; KIPP Board
	Ex The Parent Village members participated in a series of collaborative workshops where they were engaged in data analysis and planning for the upcoming yearRow3: Parents took surveys about what they wanted to see in a new ELA curriculum for their child and with their experience of our last curriculum roll out (if they were here for it).  They engaged in focus groups. The KIPP Boar's Healthy Schools Committee reviews our Early Literacy visit evaluation reports and developed a plan to monitor our action steps and goals coming out of each report. 
 
	Ex Members of the Parent Village will take part in quarterly reviews of student data and be engaged in monitoring school progressRow3: Families will participate in the TNTP family survey 2 times a year to provide feedback on our program; at parent events (Chat and Chews; Back to School Night; KPA meetings) they will have opportunities to hear updates on progress on data and provide feedback in that data analysis.  They will also get ongoing student progress updates for their child and can engage in parent teacher conferences to analyze data for their child.  The board's Health School Committee hold the CAO accountable to progress and goals for the year. They will monitor and report to the large board, progress on our Early literacy priorities and the adoption of our Language and Writing assessment plan for SY 24-25 and our new Language/Writing curriculum for SY 25-26. They will approve our implementation plan that will be developed over SY 24-25.  
	Ex Parent VillageRow1: Students
	Ex The Parent Village members participated in a series of collaborative workshops where they were engaged in data analysis and planning for the upcoming yearRow1: Students take a quarterly culture survey, in which they answer questions illuminating their literacy mindsets and experience in ELA classes.  
	Ex Members of the Parent Village will take part in quarterly reviews of student data and be engaged in monitoring school progressRow1: Following surveys our leadership engaged in a data dive followed by focus groups, as needed, to better understand survey data.  The results of the survey are presented to all students during SEL in elementary grades and BLOCK Party (SEL) in middle grades. We share our action plan and goals to respond to the data and students brainstorm and make a commitment for their part.  
	Ex Parent VillageRow2: ELA and Early Literacy Teachers and Coaches
	Ex Increase student Oral Reading FluencyRow1: 80% of Kindergarten, 70% 1st grade, 68% of 2nd grade, 70% of 3rd grade, 61% of 4th grade, and 48% of 5th grade students are reading on or above grade level by EOY. 
	Ex DIBELS Oral Reading Fluency AssessmentRow1: DIBELS
Students Below or well below benchmark: CKLA progress monitoring assessments
Students at or above benchmark: CKLA curriculum-embedded phonics assessments
	Ex QuarterlyRow1: BOY, MOY, EOY
Students below or well below benchmark: CKLA PM: every 10 intervention lessons (bi-weekly)
Student at or above benchmark: Weekly assessments
	Ex Reading PartnersRow2: Lexia Learning (LETRS)
	Ex Increase student Oral Reading FluencyRow2: 100% of K-5 ELA teachers will score Exemplary or Proficient on prioritized rows of the KIPP Foundational Skills  Instructional Rubric waterfall by the benchmark date  during Tier 1 instructional blocks. 
1. 100 % Explicit Instruction by 9/29;  100% practice Intensity by 10/30; 80% instructive feedback by 10/30
2. 100% instructive feedback by 11/30; 100% text application by 11/30
3. 100% foundational skills reasoning by 3/29
4. 100% on all prioritized rows of the Foundational Skills Rubric by 4/30
	Ex DIBELS Oral Reading Fluency AssessmentRow2: KIPP Literacy Foundational Skills Rubric: https://drive.google.com/drive/u/0/search?q=foundational%20skills%20rubric
	Ex QuarterlyRow2: Learning walks every 3 weeks for subgroups; Academic Progress Monitoring meetings bi-weekly to review data; leader weekly O3s with DoL or Principal
See calendar here:
https://docs.google.com/spreadsheets/d/1gYLbD-W80D2WzUsBP02yGNcpXzSlEYcOwFZUC9q91Mo/edit#gid=575914950

	Ex Reading PartnersRow3: 
	Ex Increase student Oral Reading FluencyRow3: 
	Ex DIBELS Oral Reading Fluency AssessmentRow3: 
	Ex QuarterlyRow3: 
	Ex Reading PartnersRow1: KIPP Foundation
	Ex Person YRow1: Ashley Stroh; Danielle Anderson; Wadiyah Cameron
	Ex Facilitate training on Science of Reading through a series of Professional Development workshopsRow1: Facilitates training on the Science of Reading; Facilitates consistent learning walks, APM meetings, and workshops to monitor progress on teacher practice
	Ex This will occur monthly during collaborative planningRow1: Learning Walks every 3 weeks; co-observations with ELA leaders 2x a month; APM meetings 2x a month
	Ex Literacy SpecialistRow2: KIPP Foundation Early Literacy Team: Emilie Raczek and Shan Martin
	Ex Person YRow2: 
Mary Gittens DOL
	Ex Facilitate training on Science of Reading through a series of Professional Development workshopsRow2: Coordinates Early literacy PLC
	Ex This will occur monthly during collaborative planningRow2: Monthly meetings as a nested team; bi-monthly training; 2 stepbacks for the year; weekly O3s with KIPP Coach
	Ex Literacy SpecialistRow3: KIPP Foundation ONE KIPP Council: Katie Kirkpatrick (KIPP Foundation)
	Ex Person YRow3: Natalia Adamson CAO
	Ex Facilitate training on Science of Reading through a series of Professional Development workshopsRow3: Lead the selection process for the 3-8 Language/Writing assessment to implement in SY 24-25; Lead the selection process of our Language/Writing Curriculum for sY 25-26
	Ex This will occur monthly during collaborative planningRow3: Monthly meetings; Spring
	Ex Literacy SpecialistRow1: Director of Literacy: Mary Gittens
 (KBI Operator)
	LitDDI: Throughout the year our leadership team meets weekly for Academic Progress Monitoring meetings (APM). During these meetings, curriculum assessment data, DIBELS interim assessment data, DIBELS and CKLA progress monitoring data, and writing samples, are analyzed by leaders and coaches.  If students are not meeting grade level performance expectations, they receive Tier 2 interventions from their teacher during intervention blocks or from reading interventionists or Instructional Assistants in grades K and 1. For example, for foundational literacy, we use CKLA for our Tier 1 Phonics program.  If students are not responding, they receive instruction in our Tier 2 intervention structures where we use the remediation or reteach materials from the Tier 1 program. We developed a scope and sequence for this program, with entry points based on the data from the student’s CKLA diagnostic, which is administered if they fall into the red or yellow band on DIBELS.  In addition, students in this intervention level are monitored bi-weekly and the data is discussed in data meetings with the teacher’s coach. These plans are monitored by the Student Excellence Team (similar to SST across traditional schools) to ensure students get the resources and support they need. If a student has an IEP, their plans are monitored by our Special Education Team in our IEP Goal tracker in MD Online IEP.  If a goal is marked “Not Making Progress” at the end of a month, an IEP meeting will be called to discuss the IEP and any changes that might need to occur.  In addition, we began the GLO program for K-2 and 3-5 SWD that required additional support to meet their IEP goals. In addition, we began the GLO program for K-2 and 3-5 SWD that required additional support to meet their IEP goals. 

At KIPP, data is reviewed at every level on a regular basis in order to monitor and improve instruction. At the teacher level, this consists of using the D3 (Daily Data Dive) protocol to review exit ticket data and curriculum assessment data to determine student misconceptions and modify instruction on a daily basis. Teachers also participate in content team meetings for each core subject area in each grade to allow for joint review of student work, review of assessment data, lesson and module internalization, and teach backs.  For example, in SY23 we  prioritized using data to inform differentiation in Tier 1 foundational literacy instruction.  Teachers used DIBELS assessment data and the CKLA diagnostic tool to determine students to call on, pull in small groups, and monitor for answers on the lesson blending section. During content team meetings, teachers analyzed their data as a group, shared best practices, and made plans to implement a new research-based strategy in the classroom that was informed by that data. Teachers also engage in regular one-on-one (O3) meetings with their coach in which student data is reviewed. The O3 is then followed by Real Time Coaching (RTC) to ensure the strategy is mastered in practice.  
Our leadership teams hold bi-weekly APM meetings (K-5) and Instructional Leadership Team Meetings (6-8) in which they review student performance data and teacher coaching data. Our leaders use student data to determine the most effective professional development that aligns with our priorities and teacher needs.  In SY23 our elementary leaders conducted learning walks on three week cycles that captured ratings on teacher performance against our Foundational Skills Rubric for our rows of focus. In Early Literacy APM, our leaders analyzed student and teacher data from these learning walks and built plans in response. When we noticed that a subgroup of students in first grade were yellow on DIBELs and our phonics screener illuminated that they needed practice with initial consonant blends and short vowels, the team adapted the blending board in our phonics lessons to prioritize specific consonant blends.  Additionally, our teacher performance data on our Foundational Skills Rubric demonstrated teachers in 1st grade were averaging developing on row 2 of the Instructive Feedback Indicator.  The proficient language we were working to achieve was “Teacher uses data from previous lessons and real time student responses to consistently adjust instruction and tasks.”  This resulted in a content team developed by our leaders followed by focused observations, real-time coaching, and weekly data analysis in the Cohesive Coaching Cycle. After three weeks of focus on this skills development, we saw that teachers in 1st grade were averaging proficient on this rubric row and 75% of the targeted students achieved mastery on the skills assessment for initial consonant blends.  
In addition, our operator and school leadership teams periodically conduct stepbacks on our content ecosystems by analyzing student and teacher performance data and data on the effectiveness of our enabling structures. As an example, in SY21 we joined an Early Literacy PLC led by the KIPP Foundation in partnership with the Lit group. The first year of the PLC was dedicated to evaluating our foundational literacy program and building a multi-year plan to improve student achievement with a goal of 90% of our K-2 students ending SY24 at or above benchmark. The evaluation included an ecosystem analysis – collecting data through focus groups, observation, document review, etc,  – and a stepback.  This analysis and stepback led to us adopting the DIBELS assessment and recommitting to using our CKLA curriculum with fidelity, including utilizing our lesson internalization, observation/debrief, and data analysis protocols.  Lastly, it led to us initiating year-long LETRS training for all literacy teachers and leaders K-5. Over the course of three years, we had two  additional Lit Quality Reviews, which were a 1-2 day stepback to analyze progress data and refine our priorities. This year we are in the monitor phase for this initiative, meaning we have fully implemented our plan and are monitoring and fine tuning our program to maintain progress.
	Ex Literacy Coach and Instructional Leadership TeamRow1: Director of Literacy
	Ex MCAP ELA Writing RubricRow2: CKLA Progress Monitoring
	Ex Inclass textaligned cold writes in which students respond to an MCAPstyle writing promptRow2: One-on-one with the teacher; 1-2 days of administration every 10 days; data captured in mClass OR Google Data sheets and visualized in Tableau
	Ex We will conduct quarterly cold writes with students in grades 3  5 during class as a tool for measuring progress Teachers will conduct peer reviews and establish targeted reteaching plans based on student needsRow2: Analyzed every administration in a content team or one-on-one coaching meeting to develop/adjust an action plan every 2 weeks.
	Ex QuarterlyRow2_2: Every 2 weeks
	Ex Literacy Coach and Instructional Leadership TeamRow2: APS and Coaches; Teachers
	Ex MCAP ELA Writing RubricRow3: Wheatley Curriculum Assessments
	Ex Inclass textaligned cold writes in which students respond to an MCAPstyle writing promptRow3: 
	Ex We will conduct quarterly cold writes with students in grades 3  5 during class as a tool for measuring progress Teachers will conduct peer reviews and establish targeted reteaching plans based on student needsRow3: Analyzed every administration in a content team or one-on-one coaching meeting to develop/adjust an action plan following each check point or EOM
	Ex QuarterlyRow3_2: 3 times a Module (4 modules for the year)
	Ex Literacy Coach and Instructional Leadership TeamRow3: APS and Coaches; Teachers
	Ex MCAP ELA Writing RubricRow1: DIBELS
	Ex Inclass textaligned cold writes in which students respond to an MCAPstyle writing promptRow1: One-on-one with the teacher; 1 week of administration; data captured in mClass
	Ex We will conduct quarterly cold writes with students in grades 3  5 during class as a tool for measuring progress Teachers will conduct peer reviews and establish targeted reteaching plans based on student needsRow1: Analyzed 3 times a year following administration by leaders and then teachers to create groupings
	Ex QuarterlyRow1_2: BOY MOY EOY
	Ex Literacy Coach Teachers: Teachers; Director of Literacy Manages
	Ex SeptOct: Dec 11 to 15
	Ex Begin literacy intervention schedule and troubleshoot issues: Leadership team analysis and plan for teacher analysis
	Ex ILT Team: Director of Literacy: Principal; CAO; APs/Coaches
	Ex Oct: Dec 17
	Ex Monitor timeliness and implementation of intervention group sessions at least twice: 
	`0: Goal progress analysis and adjust based on national norms; MOY progress to ensure rigor

	Ex ILT Team_2: Director of Literacy; CAO; Principal; Coaches/APs
	Ex OctNov: Dec 20
	Ex Monitor timeliness and implementation of intervention group sessions at least twice 2: Administer MOY DIBELS
	Ex Admin  Literacy coach2: Teachers; Director of Literacy Manages
	Ex NovRow: May 11 to June 7
	Ex After 46 weeks assess using a progress monitoring tool and adjust based on needsRow1: Leadership team analysis and plan for teacher analysis
	Ex Admin and CoachesRow1: Director of Literacy: Principal; CAO; APs/Coaches
	Ex Nov Row2: June 14, 2024
	Ex After 46 weeks assess using a progress monitoring tool and adjust based on needsRow2: Goal analysis for SY and set tentative goals for SY 24-25
	Ex Admin and CoachesRow2: Director of Literacy; Principal; CAO
	Ex NovRow2: June 16, 2024
	Ex Analyze Data and Develop an Assessment Calendar: Administer BOY DIBELS
	Ex Literacy Coach and Admin: Teachers; Director of Literacy Manages
	Ex Aug: Completed Aug 28 to Sept 1
	Ex Review fresh literacy data as a team preview assessments: Leadership team analysis and plan for teacher analysis
	Ex Literacy Team: Director of Literacy: Principal; CAO; APs/Coaches
	Ex AugSept: Completed Sept 5
	Ex Plot out progress monitoring and data analysis cycles on a datadriven instruction cycle calendar: Teacher Analysis and small group planning sessions; Introduction to CKLA Assessment and Remediation Guide for new staff
	Text24: APs and Content Team Leaders; New Teacher Mentor Training
	Ex AugSept_2: Sept 7
	Ex Using a master schedule build time blocks for reteaching: Progress monitoring students below and well below grade level; Progress monitoring on and above grade level students
	Ex Admin  Literacy coach1: Director of Literacy Manages; APs/Coaches and Teachers
	Ex Sept: bi weekly all year
	Ex Monitor first cycles of reteaching: Teacher performance data to student outcomes data analysis; develop teacher action plans for targeted coaching (revisit and adjust)
	Ex Literacy Lead Teachers: Director of Literacy Manages; APs/Coaches
	Ex Sept_2: Every 3 weeks ongoing
	Ex Train relevant staff andor partners in literacy intervention model materials and assessments: Administer MOY DIBELS
	LitInterventionStrategy: Universal Screening and Assessment of Reading
We will utilize the Dynamic Indicators of Basic Early Literacy Skills (DIBELS) 8th Edition to screen students and determine if they are at risk for reading difficulties 3 times a year (September, December, and May/June).  

DIBELS measures skills that are necessary for learning to read, including:
Phonemic Awareness: Hearing and using sounds in spoken words
Phonics: Knowing that sounds of letters and sounding out write words
Word recognition: Reading words and stories easily, accurately, and at an appropriate pace
DIBELS is composed of short individual sub-tests which each take approximately 1 minute. The scores tell us whether a child is likely to be “on track” for learning to read or whether a child may need some additional support.  DIBELS is not used for grades.  This information helps us make sure every child is on target for reading success.  Parents will receive the results 3 times a year, following each administration.  

Core and Supplemental Instruction-Meeting the Needs of All Learners
During the 2020-21 school year, Kindergarten, first, and second grade teachers and leaders at KIPP Harmony Academy partnered with KIPP teachers from Philadelphia and New Jersey in a multi-year literacy needs assessment and program development effort in order to be sure that KIPPsters are experiencing consistent, high-quality reading instruction in every classroom. Now in our third year of literacy program development and implementation, we are proud of the changes we have made to ensure that every KIPPster is on the path to reading at or above grade level. These program renovations include:
Extended literacy instruction block for our youngest learners (K-2) using Core Knowledge Language Arts: Skills Strand (CKLA).  CKLA is a research-based, comprehensive, foundational skills reading program that uses systematic and explicit instruction to help students master the skills needed for reading and writing fluency.  Additional phonics instruction and extended vocabulary development also occurs in 3rd through fifth grade using CKLA.  
Additionally, we include extensive small-group and individualized instruction for all students that targets specific foundational literacy skills. We know that by prioritizing reading and literacy skills we are preparing students for success in all classes and content areas down the road.
Students identified as “at risk” for reading difficulties receive additional diagnostic assessments and get targeted intervention in addition to the daily phonics block for all students on skills students need to be on benchmark.  This intervention  instruction utilizes materials from the CKLA Remediation Guide for students that are “at risk” and SPIRE.  
Addition of dedicated staff, including instructional assistants for every kindergarten and first grade classroom; reading interventionists; and special educators to allow for additional small group opportunities. 
Extensive training for all teachers, paraprofessionals, instructional assistants, and school leaders in the “science of reading” to ensure that every staff member has a robust toolkit of appropriate instructional practices to meet each student’s learning needs
Weekly collaborative planning between teachers and instructional leaders; observation and debrief cycles; and real-time coaching in classrooms against an Foundational Skills Rubric for Early Literacy.


SY 22-23 Literacy Assessment and Instruction Timeline
August 21 - September 1, 2023: Universal screening for all students using DIBELS, the Dynamic Indicators of Basic Early Literacy Skills assessment. This assessment provides critical information to teachers about how students are performing on important reading skills. All students participate in DIBELS testing three times per year: the beginning of year testing provides a baseline for growth. KIPP staff will use this data to identify students currently reading “far below” their grade level benchmark (red), as well as “below” (yellow) benchmark in order to prioritize small-group reading instruction where it will have the greatest impact on students’ learning.
September 5-8: KIPP’s reading interventionists will further prioritize the students identified by the screener to determine which skills the teaching team should focus on for intervention. These additional diagnostic assessments may include the Phonological Awareness Test (PAST; David Kilkpatrick, Ph.D); the LETRS Phonics and Word Reading Survey (Lois Moats, Ph.D and Carol Tolman, Ph.D); and the Orton-Gillingham, CKLA,  and Heggerty screeners.  
September 11, 2023 - June 10, 2024: Students identified as well below benchmark or below benchmark according to the DIBELS assessment will receive 15-30 minutes of reading intervention daily; these small groups will be reconfigured in 6-10 week cycles as a result of ongoing progress monitoring between DIBELS benchmark assessment windows.   Assessments to progress monitor literacy skills targeted in these small groups will take place every 2 weeks (10 lessons) to measure student progress and surface additional intervention needs or adjust instruction if students are not making progress with the current intervention.  We will utilize CKLA intervention materials and curriculum aligned assessments.  Note: Should inclement weather extend the school year, the instruction/intervention cycles will extend to June 17, 2023.  
December 11- 15, 2023: Administration of DIBELS middle-of-year (MOY) benchmark assessment to all students to monitor the growth of students in the intervention groups. This will help KIPP staff see how individual students are mastering critical foundational literacy skills, and will also help us identify strengths and areas for growth in our instructional practices broadly. If MOY data indicates that 25-50% of second and third grade students are ready to exit small-group interventions at this time, reading interventionists will shift their attention from those grade levels to identify kindergarten and first grade students who need additional support to meet their own grade-level targets. 
May 13 - June 11, 2024: Administration of the end-of-year DIBELS assessment for all students. We anticipate that students who began the school year reading below or far below grade level benchmarks (indicated yellow or red) will have mastered critical reading skills, and will end the year reading at or above grade level benchmarks (indicated as green/Core or blue on the DIBELS assessment). At this time, we will administer the NWEA MAP assessment and determine individual students’ progress to reading at grade level (using the Lexile Framework for Reading). We anticipate that students will have  grown 1.5  grade levels (minimum) during this single school year.  
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